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Abstract — This research examined the effectiveness of the Catch-Up Fridays teaching-learning 

strategy in enhancing reading comprehension skills among Grade V learners in selected schools 

within the Toledo City Division, Cebu, during the School Year 2024–2025. Questionnaires were 

emailed thru online or in paper-pencil test in 3rd week of July 2025. This research employs a 

descriptive-quantitative research method adopting the Early Grade Reading Assessment (EGRA) 

toolkit to evaluate learners’ proficiency in decoding, fluency, vocabulary, phonemic awareness, 

and comprehension. Data were collected from 220 respondents (75 teachers and 145 learners) 

across five schools, and analyzed using weighted mean, standard deviation, and chi-square tests. 

Findings revealed that while learners showed instructional-level proficiency in decoding, 

phonemic awareness, and sentence structure and coherence, they struggled significantly with 

fluency, vocabulary, noting details, and identifying the main idea, which were rated at the 

frustration level. These results indicated that students were not yet autonomous readers and require 
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continued instructional support. Teacher respondents strongly agreed on the effectiveness of 

Catch-Up Fridays, rating its objectives, design, strategies, activities, and outcomes highly. 

Activities such as teacher read-a louds, partner reading, and DEAR were particularly impactful. 

However, several barriers to implementation were identified, including limited time, lack of 

teaching resources, emotional stress, low parental involvement, and student disengagement. These 

challenges hindered the full realization of the program’s potential. The study concluded that Catch-

Up Fridays is a promising intervention for literacy recovery, but its success depends on sustained 

support, professional development, and stakeholder collaboration. A fortified instructional reading 

program was therefore recommended to address identified gaps and promote inclusive, effective 

reading instruction. 

 

Keywords: Development Education, Augmenting Academic Achievement Catch-up Fridays 

Instructional Learning Strategy, Descriptive- Quantitative  Research Method, Cebu, Philippines 

I. INTRODUCTION 

Reading comprehension is essential for future learning and understanding; without it, 

learners struggled academically (Acedillo, 2023). In connection, the Department of Education 

(DepEd) is greatly responsive in providing quality, relevant, inclusive, and responsive basic 

education for all. This commitment is stipulated in the MATATAG Education Agenda, aiming to 

produce competent individuals who are job-ready, active, and responsible citizens with essential 

competencies and skills for lifelong learning (DepEd Memorandum No. 54, series of 2023). The 

Department’s current initiatives provide opportunities that enhanced learners’ academic 

performance, addressing issues such as low proficiency levels in reading based on national and 

international large-scale assessments. In the PISA results of 2022 (Program for International 

Student Assessment), the Philippines ranked among the lowest in the completed assessment, with 

Science scoring 24.00%, English (Reading) scoring 23.00%, and Mathematics scoring 16.00%, 

indicating that learners have only achieved basic proficiency in these major subjects. Notably, 

reading scored only 23.00%, indicating a need for prompt attention to address learning gaps and 

strengthen the reading proficiency of every learner. 
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Inadequate reading comprehension severely impairs one's capacity to comprehend the 

context.  This is one of the most common challenges in basic education, affecting both students 

and teachers.  Understanding what you read establishes the foundation for future education and 

anxiety in all subject areas.  Without this foundation, students would struggle to achieve 

academically, particularly in reading and writing, as well as in science, math, social sciences, and 

English (Requiso-Jimenez & Bascos-Ocampo, 2022). Reading involves decoding written symbols.  

Reading is a core skill that must be acquired before any of the others.  Reading, however, requires 

more than just understanding letters and symbols when it comes to teaching and learning.  It is a 

sophisticated operation that incorporates text processing, meaning comprehension, and word 

recognition (Deluao et al., 2022). Reading is critical to a child's learning process because it is the 

most crucial language skill and one of the fundamental skills required in the classroom (Sadiku, 

2015).  However, Helarde (2021) claims that it is the mother of all study skills.  Nonetheless, 

reading comprehension has long been acknowledged as an important aspect of the learning 

process, and it remains a serious issue in Philippine classrooms.  Reading provides readers with a 

new set of skills and access to a variety of knowledge that will benefit them in their academic 

aspirations.  Reading is necessary in all learning areas (Tomas et al., 2021). Today's world is 

intended to be a reading world.  A person should read in order to fully appreciate life because it is 

believed that reading is the source of the majority of knowledge. Reading is vital for everyone's 

mental and cultural development.  People read for 80% of the jobs they accomplish daily.  As a 

result, reading is viewed as one of the most important activities in school and everyday life 

(Requiso-Jimenez and Bascos-Ocampo, 2022). 

Reading comprehension was a key component of academic accomplishment and lifelong 

learning because it allows people to generate meaning from text, engage in critical thinking, and 

apply information across disciplines.  The demand for effective reading comprehension teaching 

has increased significantly in the twenty-first century, motivating educators and academics to 

investigate a variety of instructional strategies that can assist students in navigating increasingly 

complex texts.  These tactics span from metacognitive approaches and tailored instruction to 

collaborative and inquiry-based learning, all of which attempt to improve students' abilities to 

comprehend, interpret, and apply information. 
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Shea and Ceprano (2017), in their study published in the Journal of Inquiry and Action in 

Education at Buffalo State College, New York, USA, highlight the cognitive complexity of reading 

comprehension.  They claim that effective training should cover both micro-level abilities like 

decoding and vocabulary, as well as macro-level processes like inference, synthesis, and critical 

thinking.  The findings support the use of close reading, rereading, and reflective questioning to 

enhance textual engagement.  However, they identified a persisting gap between theoretical 

frameworks and classroom practices, pointing out that many instructors struggle to apply solutions 

that completely match the cognitive demands of reading.  Furthermore, while reading 

comprehension is a worldwide concern, local factors such as curriculum design, teacher 

preparation, and sociocultural contexts have a substantial impact on instructional effectiveness. 

Numerous studies have investigated the use of teaching tactics in local classrooms in the 

Philippine environment.  De Ocampo and Tosino (2023) investigated reading strategies among 

junior high school teachers in Iloilo and discovered that, while teachers frequently connect texts 

to students' experiences and establish clear reading goals, they face challenges such as limited 

resources and students' weak foundational skills.  Similarly, Suson et al. (2020) researched 

differentiated instruction in various Philippine schools and discovered a strong relationship 

between students' multiple intelligences and their reading comprehension score.  Another 

nationwide study that evaluated the reading curriculum before and after the COVID-19 outbreak 

discovered a discrepancy between intended and implemented instructional approaches, 

emphasizing the need for more cohesive and context-sensitive strategies. 

Local research in Cebu City has provided useful insights into how instructional tactics are 

tailored to the needs of learners.  Suson et al. (2020) did a study at Cebu Technological University 

to demonstrate the efficacy of tailored instruction in enhancing reading comprehension among 

diverse students.  Potot et al. (2023) conducted a quasi-experimental study in Lapu-Lapu City and 

the University of Cebu, finding that students who received differentiated instruction outperformed 

those who were taught using standard methods.  Furthermore, a 2022 study published in the 

International Journal of English Language Studies looked at bilingual reading comprehension 

among Cebuano students, emphasizing the significance of inference, evaluation, and vocabulary 

growth in both English and Cebuano settings. 
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These global, national, and local studies highlight the value of contextually grounded, 

cognitively rich instructional strategies in improving reading comprehension.  They also 

emphasize the continual problems that educators have in closing the gap between theory and 

practice, as well as the importance of ongoing professional development and curricular support to 

enable effective implementation. 

Addressing Catch-Up Fridays' challenges is critical to ensure its efficacy in closing 

learning gaps among students.  Teachers are empowered to implement engaging and meaningful 

student learning activities by offering clear guidelines, assistance, and resources.  Collaboration 

among educational stakeholders, such as teachers, administrators, parents, and, eventually, 

legislators, is critical for overcoming obstacles and maximizing the benefits of catch-up Fridays.  

Through coordinated efforts and a shared commitment to education, an inclusive and supportive 

learning environment may be built to suit the different needs of all learners via the Catch-Up Friday 

project, which highlights the issues within the K-12 framework and discusses potential solutions. 

Despite decades of study identifying successful reading comprehension strategies, there is 

still a considerable gap between what is known and what is performed in the classroom.  Shea and 

Ceprano (2017) argue that reading comprehension is a cognitively complex process that 

necessitates both micro and macro-level instructional strategies, but these are not consistently 

employed in daily teaching, resulting in poor performance on international exams.  Similarly, 

Harvard University's Capin et al. (2025) discovered that comprehension accounts for only 23% of 

instructional time in K-12 schools, and that teacher-led discussions frequently fail to engage 

students in deeper textual analysis, reinforcing the disconnect between research-based practices 

and classroom realities. In the Philippines, the Department of Education implemented Catch-Up 

Fridays in response to plummeting literacy rates, with the goal of providing structured time for 

remedial reading.  Basali (2024) and Rominimbang et al. (2024) demonstrate that Catch-Up 

Fridays have the potential to improve reading proficiency; nonetheless, their effectiveness is 

dependent on proper assistance, clear instructions, and good teaching techniques.  Learner 

perspectives in areas such as Ozamiz and Iligan City show that Catch-Up Fridays can be engaging 

and effective when done imaginatively.  These findings highlight the need of bridging the gap 

between theory and practice through initiatives such as Catch-Up Fridays, which provide an 
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organized, research-based approach to tackling the continuing issues in reading comprehension 

among Filipino students. 

It addresses time limits, teacher workload, and resource availability by recommending 

flexible learning options, community collaboration, and technological integration.  The Catch-Up 

Friday initiative provides a strategic opportunity to overcome persistent learning gaps in reading 

and writing among Toledo City students.  This program strives to improve literacy skills, 

encourage academic performance, and instill a real love of reading by allocating targeted teaching 

time each week.  However, its effectiveness is contingent on the resolution of critical 

implementation issues like as time restrictions, teacher workload, and resource limitations. 

Maximizing its impact requires empowering educators through clear instructions, proper support, 

and collaborative involvement with stakeholders such as teachers, administrators, parents, and 

politicians.  The study's findings not only illustrate Catch-Up Friday's potential within the K-12 

framework, but also provide a theoretical foundation for future research and field deployment, 

paving the way for more inclusive, responsive, and effective educational practices. 

 

Literature Review 

Reading is an essential skill that underpins education, communication, and personal 

development.   It is an active process of meaning-making, concept engagement, and knowledge 

growth, not just a passive translation of words.   From childhood to adulthood, reading is vital for 

the development of critical thinking, emotional intelligence, and cognitive capacities.   Reading 

enables people to manage challenging material and make sound decisions by expanding their 

vocabulary and deepening their understanding.   It boosts brain activity by stimulating neural 

pathways involved in memory and linguistic proficiency.   Reading also promotes social awareness 

by exposing people to a diverse range of perspectives, cultures, and experiences.   Reading 

increases empathy and broadens one's understanding of the world, whether through novels, factual 

writing, or internet information. 

Reading comprehension, according to Kintsch and van Dijk (2024), is the process of 

extracting meaning from text.   The idea is to understand the text rather than to derive meaning 
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from individual words or sentences.   Reading comprehension is the consequence of combining 

the reader's mental image of a text's meaning with prior knowledge.    According to Keenan, 

Betjemann, and Olson (2008), reading comprehension necessitates the effective development and 

organization of a variety of lower- and higher-level processes and skills.     As a result, there are 

numerous probable causes of comprehension gaps, which vary depending on the age and skill level 

of the readers.   Throughout history, a range of teaching methodologies have been tested to improve 

pupils' ability to comprehend and interpret texts. 

Learners must understand the underlying idea.   When learners can identify the major 

theme, they are better equipped to understand the text's purpose and significance.   Learners that 

have this competence read more efficiently and with better meaning.   Strong main concept 

identification helps in summary by allowing students to reduce complex information into short, 

understandable words.   Learners must develop conclusions from a multitude of previous 

information.   If learners lack the necessary background knowledge, they may fail to comprehend 

the content.    The time signature teaches students how to better understand the flow of the text.   

Readers who are naturally familiar with the syntax of the language should be able to understand a 

book accurately. 

Reading calls for good sentence structure and coherence to provide clarity, logical flow, 

and comprehension (Traga & Zoi, 2019).   Well-structured sentences allow students to assimilate 

information more rapidly, making tough materials easier to understand.   Cohesion allows readers 

to easily follow the evolution of ideas by creating smooth connections between them.   According 

to research, sentence form impacts reading comprehension by teaching children to notice 

grammatical patterns and word links.   If sentences are badly formed, students may fail to 

comprehend complex ideas, resulting in irritation and misunderstanding.   Cohesion teaches pupils 

how to efficiently organize their thoughts, which improves their writing skills. 

Providing Grade 5 students with individualized attention for their reading issues includes 

tailoring support to their specific requirements.   Working with experienced teachers, 

implementing a variety of instructional strategies, and providing additional resources can help 

students overcome their reading issues more successfully and individually.   Furthermore, 

customized attention is critical for learning since it aids in the prioritization and encoding of 
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relevant information.   Reading development, which is dependent on metalinguistic skills such as 

understanding the phonetic structure of spoken language, may also be affected.   Reports of 

dyslexic readers having difficulty focusing and hearing speech in noisy environments suggest that 

auditory attention plays an important part in the development of reading skills (Guerra, 2024). 

Decoding allow learners to interpret written knowledge into understandable spoken 

language, which is essential for the development of reading skills.   Accurate word decoding helps 

students discover spelling, pronunciation, and word structure patterns, which improves their 

reading ability.   Proficient decoding skills help children learn new words, expand their vocabulary, 

and improve their comprehension.  Decoding, with constant practice, develops automaticity, 

allowing pupils to read swiftly and efficiently without having to sound out every word.   Effective 

decoding raises phonemic awareness by teaching pupils how individual sounds contribute to word 

creation.   It also improves the relationship between letters and sounds, which helps with reading 

memory and word identification. 

According to Pham (2020), stated that attentional processes may have a negative influence 

on both reading fluency and word-level reading accuracy.  This can reduce accuracy while 

increasing distractibility, resulting in fewer words read.   Accurate word recognition allows 

students to read more quickly and fluently.   Fluency facilitates comprehension by freeing up 

cognitive resources for higher-order thinking skills such as summarizing, inferencing, and critical 

analysis.   Instead of focusing on decoding, they may concentrate on understanding.   According 

to research, learners who display outstanding word-level accuracy at a young age are more likely 

to become proficient readers.   Furthermore, because word recognition allows learners to engage 

with increasingly complicated texts and broaden their linguistic range, it is essential for vocabulary 

development. 

Phonemic awareness refers to the ability to detect and manipulate specific sounds included 

inside words. Learners who can distinguish between phonemes have a stronger basis for decoding, 

which makes reading easier and faster.   This talent improves people's capacity to break down 

words into smaller sound units, allowing them to understand and type them correctly.   Phonemic 

awareness helps kids understand word structures and sound patterns, which improves vocabulary 

development.   Strong phonemic awareness is connected to improved reading skills because it 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

709 
 

allows students to swiftly and confidently digest new and familiar words.   Phoneme problems can 

lead to decoding issues, which impede reading comprehension and literacy development in 

general. Blending exercises, rhyming activities, and sound segmentation are examples of teaching 

practices that help students enhance their phonemic awareness and read more effectively.   

Students who participate in phonemic-focused activities form better cognitive connections 

between spoken and written language.   Teachers can help learners build phonemic awareness by 

introducing engaging and interactive tasks into their reading courses.   Phonemic awareness is 

ultimately at the heart of early literacy, ensuring that students lay a solid foundation for lifelong 

learning and academic achievement. 

Furthermore, Masrai (2020) asserts that vocabulary is critical for increasing pupils' reading 

comprehension. Vocabulary acts as a link between word recognition and meaning creation, making 

it an essential part of reading comprehension.   Learners who lack a vast vocabulary find it more 

difficult to read and decipher texts, limiting their capacity to interact with complex topics and 

subjects.   According to research, vocabulary knowledge is one of the best predictors of reading 

achievement because it allows kids to effectively perceive, infer, and process information.   Word 

knowledge improves a learner's ability to understand language nuances, hence promoting and 

strengthening understanding. 

Catch-up Fridays are especially beneficial for learners who have difficulty reading because 

they provide a specific time for them to work on challenges they may have encountered throughout 

the week.   This is the time to go over reading materials, practice reading skills, and cement 

knowledge.   By focusing on catching up at the end of the week, kids with reading issues may feel 

more confident and prepared for the reading assignments at school the following week.   It enables 

educators to provide tailored guidance and interventions that help learners improve their reading 

comprehension and ability.   Catch-up Friday is also beneficial to learners who struggle with 

reading because it provides them with the incentive, support, and targeted instruction they require 

to build fundamental literacy skills. 

The Drop Everything and Read (DEAR) program is incorporated into Catch-Up Friday to 

help learners improve their literacy and develop a love of reading.   The Department of Education 

(DepEd) launched a project to promote autonomous silent reading in order to improve 
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fundamental, social, and critical thinking skills.   Reading regularly helps kids acquire the 

vocabulary, comprehension, and critical thinking abilities required to excel in the classroom.   

DEAR encourages learners to interact with texts in a distraction-free environment by promoting 

reading as a fun and compelling activity. According to the National Learning Recovery Program, 

this program ensures that students have solid reading foundations for lifetime learning.  Catch-Up 

Friday offers learners a disciplined strategy to improving their reading comprehension and 

preparing for more difficult assignments.   DEAR helps learner develop self-control, focus, and 

intellectual curiosity, transforming reading into a routine and pleasant activity.   The software also 

provides teachers with resources to help learners choose acceptable books and use effective 

reading skills.   By integrating DEAR into Catch-Up Friday, DepEd underscores the significance 

of literacy in building effective, well-rounded persons.   Ultimately, this approach develops 

youngsters to be active learners, critical thinkers, and comfortable readers. 

 

II. METHODOLOGY 

Research Design 

The descriptive-quantitative research method was used in this study. Descriptive research 

is a type of quantitative study aimed to collect measurable data to do data analysis on a selected 

population. It is a widely used market intelligence instrument that allowed everyone to gather and 

define the characteristics of an ethnic category. 

Surveys were employed to collect data on a variety of topics in this approach. This 

information was gathered to determine the extent to which distinct situations can be achieved 

between these individuals. The term "quantitative" refers something which can be evaluated 

(Adams, Curt M., Hoy, Waynek 2018). When performing research with the goal of identifying 

traits, frequency, patterns, connections, and classifications, descriptive-quantitative research is 

quite valuable. 
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 To collect data, the researcher pulls survey questionnaires from latest research. The study 

employs a chi-square, which provides empirical being used to see if there is a significant 

correlation between the scores of two groups that are related in some way.  

 

Sample of the Study 

The researcher employed the System Model Approach (SMA) to examine the teaching-

learning situations of coping up from the pandemic to come up with a better decision on the 

appropriate strategies to enhance the quality of education appropriate to the level of learners. SMA 

comprises the Input, process, and output approach.   

Shown under Input were the demographic profile of the respondent groups, perception of 

the respondent groups as to the plight of Catch-up Fridays among Teachers and Learners under 

Toledo City Division, level of reading comprehension skill, significant relationship between the 

status of Catch-up Fridays instructional learning tool and reading comprehension skills. 

Reflected under Process were the transmittal letter, questionnaire, data presentation, 

statistical treatment, summary of findings, conclusions and recommendations.   

 

Table 1 presents the distribution of the respondent groups. 

 

TABLE 1 
DISTRIBUTION OF RESPONDENT GROUPS 

 
Schools Respondents Total % 

Teachers Learners 

Don Andres Soriano 

Elementary School 

20 35 55 24.40 
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Cantabaco Elementary 

School 

15 30 45 20.00 

Gen. Pantaleon Del 

Rosario Elementary 

School 

15 30 45 20.00 

Apid Elementary 

School 

15 30 45 20.00 

Upper Campo 8 

Elementary School 

10 20 30 15.60 

Total 75 145 220 100.00 

  

Measures 

These were powerful tools for enhancing reading achievement, eliciting student interest, 

and meeting varied learner requirements. These literacy program strategies encompass evidence-

backed methods like guided reading, vocabulary training, read-alouds, phonics, and 

comprehension checking. According to the Department of Education's Practitioner's Guide to 

Improving Literacy Outcomes, literacy program strategies must be selected based on site-specific 

requirements and implemented using a specified, five-step cycle of continuous improvement: 

need-finding, selecting components supported by evidence, planning, enactment, and reflection.  

Similarly, the National Association for the Education of Young Children (NAEYC) strongly 

recommends teacher-trusted strategies for enhancing language development and reading fluency, 

such as modeling vocabulary use, extending student responses, and incorporating literacy routines 

as part of daily classroom inter changes. 

 Furthermore, it has been demonstrated that incorporating literacy practices within science 

or social studies curriculum courses increases understanding and fosters academic literacy 

(Kosanovich, Reed, & Miller, 2010).  According to the Institute of Museum and Library Services 
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(2024), strategies that employ student choice, peer conferencing, and culturally relevant books are 

just as helpful in sustaining reading enthusiasm as they are in fostering lifelong literacy behavior.  

These facts attest to the necessity of intentional, adaptable, and evidence-based literacy practices 

while working with students in a variety of settings and grade levels.  

 The Strategies were Reading through the dear and Training for teachers on the 

Implementation of Catch-up Fridays. 

 

Procedures 

The researcher personally discussed with their respective school heads about the 

observations they had gathered inside their respective schools about the Catch-up Fridays 

conducted as a learning aid towards strategic education at the same time giving the hard time and 

difficulties to the teachers and learners in the new normal. The researcher explained about the topic 

and how the process was done, the interventions, and tools to be used, the benefits that the schools 

gain from this research, and some clarifications and recommendations. After the validation of the 

instrument, necessary permission was secured by the researcher to gain approval from the school 

head/principal, parents, teachers, and learners. The researcher prepared a letter to the school 

head/principal, teachers, and learners of Cantabaco Elementary School, Apid Elementary School, 

Don Andres Soriano Elementary School, Gen. Pantaleon Del Rosario Elementary School and 

Upper Campo 8 Elementary School respectively asking permission to conduct the research.  

For selection of respondents, a random sampling technique was employed that would result 

to 220 respondents consisting of teachers and learners. Selection was based on the inclusive criteria 

mentioned in the research respondents. The respondent groups were given a set of questionnaires 

which can be distributed in a paper-pencil test that relates to the research topic, augmenting reading 

comprehension skills through the catch-up Fridays teaching learning strategy. 

With the available information and help from the respondents, the researcher gathered and 

analyzed the data and draw conclusions and recommendations based on the results from the 

questionnaires. The method of assessing the instrument were explained in detail prior to the 
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administration of the instruments. The researcher personally administered the questionnaire to the 

selected respondents for the purpose of clarification in the study conducted.  

 

Data Processing 

Data were collected, tabulated and computed using appropriate statistical tools. The data were 

analyzed and interpreted. The result was served as basis for the formulation of the summary, 

conclusion and recommendations. The findings of this study served as the basis for preparing a 

systematic examination for the presentation of data and conceptualizing a reading program and 

training for Catch-Up Friday. 

 

Ethical Considerations  

 In research, a set of principles that guide one’s research designs and practices. Researchers 

must always adhere to a certain code of conduct when collecting data from people. The goals of 

human research often include understanding real-life phenomena, studying effective treatments, 

investigating behaviors, and improving lives in other ways. What you decide to research and how 

you conduct that research involve key ethical considerations. These considerations work to protect 

the rights of research participants, enhance research validity, and maintain scientific integrity.  

Thus, it is a fact that ethical concerns should be given priority especially in matters respect to 

learners, parents, teachers, and administrators of the school.   

 In adherence to this principle, parameters for ethical consideration were defined and 

discussed to ensure the primary rights of every person.  The researcher sought approval from the 

Schools Division Superintendent prior to the conduct of the study.  A letter was sent to the Division 

Office to formally ask approval to conduct the study.  The researcher coordinated with the school 

principal upon the conduct of the study. The respondents was given leeway whether to participate 

in the research or not. 
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III. RESULTS AND DISCUSSION 

 This  refers to the measurable improvements in learners' reading comprehension, 

motivation, reading skills, and general academic performance brought about by focused 

interventions. In order to ascertain the efficacy of instructional strategies and program 

implementation, outcomes are usually evaluated using both formative and summative assessments. 

The Practitioner's Guide to Improving Literacy Outcomes. The Department of Education stipulated 

that outcomes must align with SMART goals, which stand for Specific, Measurable, Achievable, 

Relevant, and Time-bound.  A cycle of continuous improvement that includes identifying needs, 

implementing evidence-based methods, and taking performance data into account should also be 

used to evaluate them.  Furthermore, the Institute of Museum and Library Services (2024) 

emphasizes that literacy outcomes encompass more than simply academic benefits for improved 

self-efficacy and increased community participation when programs are inclusive and learner-

centered.  These findings are critical to sustaining long-term literacy development and ensuring 

that pupils possess the core skills needed for lifelong learning.  Therefore, high-quality literacy 

programs assign equal weight to cognitive and affective outcomes in order to achieve meaningful 

and long-lasting educational impact. 

Table 25 shows the status of catch-up Fridays instructional learning tool as to 

Result/Outcome.  

TABLE 25 
RESULT/OUTCOME 

 

S/N Dimension _ 
X 

Std 
Dev 

Cate-
gory 

1 Activate learners’ prior knowledge to spark their 
interest and motivate them to read. 3.54 0.50 SA 

2 
Develop learners various reading skills to improve 
their vocabulary, learn new words and expression and 
enhance their creativity and imagination. 3.59 0.49 SA 

3 
Provide learners the chance to reflect, develop a 
deeper vocabulary of the text and promote the use of 
language or newly learned words effectively. 3.58 0.52 SA 

4 
Learning mechanism intended to strengthen the 
foundational, social and other relevant skills necessary 
actualize the intent of the Catch-up Friday.  3.57 0.50 SA 
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5 
The content of the learning area can be used as a 
springboard for developing the reading skills of 
learners. 3.54 0.50 SA 

 AVERAGE WEIGHTED MEAN/STANDARD 
DEVIATION /CATEGORY  3.56 0.50 SA 

Legend: 3.26-4.00-Strongly Agree (SA),  2.51-3.25-Agree (A), 1.76-2.50-Disagree(D), and 

1.00-1.75-Strongly Disagree(SD). 

Table shows that Item No. 1 – “Activate learners’ prior knowledge to spark their interest 

and motivate them to read”, respondent groups rated a weighted mean of 3.54 categorized as 

Strongly Agree. 

Learners relate new information to their prior knowledge and experiences, activating prior 

knowledge is a potent technique for igniting interest and encouraging reading. As a cognitive 

framework, prior knowledge helps students make sense of new material, forecast results, and 

interact with texts more fully. Hattan, Alexander, and Lupo (2024) stated that there are over 30 

scientifically established ways for eliciting prior knowledge, such as visual aids, analogical 

reasoning, and open-ended prompts, that significantly boost comprehension and involvement.  

According to Belouiza et al. (2024), when students' schema is active, they can anticipate 

information and draw conclusions, which increases the significance and engagement of reading.  

Activating prior knowledge is especially crucial for English language learners since it closes 

linguistic and cultural barriers, improves academic literacy, and increases confidence in handling 

complicated texts (Ferlazzo & Sypnieski, 2018).  These findings demonstrate that using students' 

past knowledge not only increases comprehension but also stimulates curiosity and a positive 

attitude toward reading. 

Item No. 2 – “Develop learners various reading skills to improve their vocabulary, learn 

new words and expression and enhance their creativity and imagination”, respondent groups rated 

a weighted mean of 3.59 categorized as Strongly Agree. 

Improving vocabulary, learning new expressions, and encouraging creativity and 

imagination all depend on learners' reading abilities. Reading broadens learners' linguistic 

repertoire and fosters cognitive development by exposing them to a variety of language structures, 

contexts, and ideas. Reading comprehension and general literacy success are strongly correlated 
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with vocabulary development, according to research. According to the National Center on 

Improving Literacy (2024), students are better able to understand and use words when they receive 

specific vocabulary training in addition to engaging reading activities. This fosters both expressive 

language and academic success.  Shanahan (2023) asserts that teaching vocabulary through rich, 

contextualized experiences, such as acting out meanings, investigating word relationships, and 

narrating stories, enhances comprehension and retention.  Furthermore, Reppen (2025) highlights 

that incorporating comprehensive and thorough reading exercises allows children to encounter a 

range of words and expressions, which not only improves comprehension but also stimulates 

creativity and imagination.  These findings show that a thorough reading program can significantly 

increase kids' linguistic skills and pique their intellectual curiosity. 

Item No. 3 – “Provide learners the chance to reflect, develop a deeper vocabulary of the 

text and promote the use of language or newly learned words effectively”, respondent groups rated 

a weighted mean of 3.58 categorized as Strongly Agree. 

Encouraging meaningful literacy development requires giving students the chance to think 

critically about texts, expand their vocabulary, and use newly acquired terms. Reflection promotes 

metacognition, allowing students to critically evaluate textual themes, word meanings, and 

language usage.  According to Manyak et al. (2023), rich routines for introducing word meanings, 

review tasks that promote deep processing, and opportunities for students to apply terms in a 

variety of settings are all crucial elements of effective vocabulary instruction.  Additionally, Baker 

(2025) highlights the value of strategies like word awareness, contextual depth, and spaced 

repetition in helping children internalize vocabulary and use it creatively in speech and writing.  

These approaches claim that when students actively engage in self-reflection, conversation, and 

everyday language use, vocabulary building is most successful. 

Item No. 4 – “Learning mechanism intended to strengthen the foundational, social and 

other relevant skills necessary actualize the intent of the Catch-up Friday”, respondent groups 

rated a weighted mean of 3.57 categorized as Strongly Agree. 

The Philippine Department of Education (DepEd) established Catch-Up Friday as an 

organized learning tool to develop social, fundamental, and other relevant skills required to 

accomplish the objectives of the basic education curriculum.  As part of this effort, every Friday 
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of the academic year is dedicated to certain activities such as reading, health awareness, values 

formation, and peace education.  According to DepEd, the objective of Catch-Up Friday is to 

enhance learning through dynamic, inclusive, non-graded programs that foster both academic and 

personal development (Rappler, 2024).  The program offers children the opportunity to improve 

their critical thinking, literacy, and social skills by merging the Homeroom Guidance Program 

(HGP) and the National Reading Program (NRP) (Manila Bulletin, 2024). Additionally, Catch-Up 

Friday promotes collaborative learning environments where students engage in group projects and 

discussions that enhance communication, empathy, and collaboration (Ambrocio, 2024).  By 

addressing learning gaps and integrating with the MATATAG Agenda and the National Learning 

Recovery Program (NLRP), this all-encompassing approach guarantees that students have the 

skills required for lifelong learning and responsible citizenship. 

Item No. 5 – “The content of the learning area can be used as a springboard for developing 

the reading skills of learners”, respondent groups rated a weighted mean of 3.54 categorized as 

Strongly Agree. 

Using the material of other subject areas as a springboard toward the enhancement of 

reading capabilities is an effective method that interweaves literacy throughout the curriculum. 

Students read real texts that support the development of both literacy and domain knowledge when 

reading skills are integrated into science, social studies, and math classes.  According to Smith and 

Robinson's (2020) research, students who participate in topic-area literacy programs read more 

thoroughly, evaluate content, and formulate cohesive arguments that are on par with the Common 

Core State Standards and help them get ready for college and the workforce.  In a similar vein, 

Murray, Stevens, and Vaughn (2022) noted that when teachers employ both structured reading 

routines and high-quality texts, their intentional use of texts in middle school classes enhances 

both vocabulary and comprehension.  Reading is incorporated into subject-specific lessons to help 

students increase their comprehension and fluency as well as their critical thinking and contextual 

awareness. 

The result shows that under Result/Outcome, the respondent groups rated an average 

weighted mean of 3.56 categorized as Strongly Agree. 
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This indicated a significant consensus among respondents that the item being reviewed was 

effective or meaningful.  According to a Likert scale interpretation guideline, a mean score 

between 3.51 and 4.00 often indicates significant agreement, indicating that the respondents agreed 

with the desired effect and perceived the outcome favorably (Jamieson, 2021).  Furthermore, such 

a result may indicate that the instructional, behavioral, or programmatic intervention or technique 

being evaluated satisfied the participants' requirements and expectations. It also suggests that its 

implementation was successful in achieving its goals, that stakeholders—in this case, students, 

instructors, or administrators—found it beneficial, and that its outcomes were desired.  It may 

serve as justification for reiterating the current strategy, expanding the program, or serving as a 

model for similar projects.  However, even though the outcome is positive, qualitative responses 

and other indicators should also be taken into account in order to obtain a comprehensive view of 

the program's strengths and areas for improvement. 

 

IV. CONCLUSIONS 

Based on the findings, it is apparent that Grade 5 learners are just beginning to develop 

reading proficiency. Whereas certain components are at instructional levels of performance, others 

are at the frustration level, meaning that learners cannot yet read independently. This necessitates 

prolonged instruction support and specific interventions to fill in literacy gaps and enhance reading 

fluency and comprehension. 

Catch-Up Fridays has been a successful intervention in bridging these disparities. Its 

carefully crafted format, interesting activities, and planned implementation have improved reading 

achievements among learners. The teacher respondents agreed that the program was appropriate 

and effective, and that it is well-suited towards the objectives of the National Learning Recovery 

Program and the MATATAG Education Agenda. 

Although successful, the implementation of the program is supported by multiple 

challenges. Increased workloads, resource deprivation, and insufficient training affect teachers, 

while motivational challenges and task overloading affect students. These need to be tackled with 
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increased institutional support, professional training, and resource allocation to facilitate long-term 

sustainability and efficiency of the program. 

In summary, the research emphasizes the value of balanced literacy programs that integrate 

guided instruction, motivating activities, and targeted support. Catch-Up Fridays is a promising 

model for literacy recovery, but its effectiveness relies on ongoing refinement, collaboration 

among stakeholders, and commitment to meeting the varied needs of learners and teachers. 

 

  



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

721 
 

REFERENCES 

 

[1.] Abbacan T. L. (2021). Challenges of the new normal: learners’ attitude, readiness and 

adaptability to blended learning modality. Int. J. English Literature Soc. Sci. 6 443–449. 

10.22161/ijels.62.65 - DOI 

[2.] Abejo, J. R. A., Malatag, X. Y. M., & Maneja, C. B. (2024). Evaluating the impact of Catch-

Up Friday on senior high school students’ reading proficiency level and perspective. 

American Journal of Interdisciplinary Research and Innovation, 

3(3). https://doi.org/10.54536/ajiri.v3i3.3332[1](https://journals.e-

palli.com/home/index.php/ajiri/article/view/3332) 

[3.] Acedillo, N. B. (2023). Improving the reading comprehension skills of Grade 5 pupils 

through contextualized learning modules: A school-based research. International Journal of 

Scientific and Research Publications, 

13(3). https://doi.org/10.29322/IJSRP.13.03.2023.p13545[1] 

[4.] Ahmed, Y., et al. (2021). Revisiting the DIME model: A cross-validation study. Journal of 

Learning and Instruction, 75, 101497. https://doi.org/10.1016/j.learninstruc.2021.101497 

[5.] Ahmed, Y., Wagner, R. K., & Lopez, D. (2020). Developmental relations between reading 

and writing at the word, sentence, and text levels: A latent change score analysis. Journal of 

Educational Psychology, 112(4), 617–634. https://doi.org/10.1037/edu0000394 

[6.] Bayhi, M. A., & Samson, S. A. (2025). Teachers’ preparedness, experiences and challenges 

on the implementation of Catch-Up Fridays. Psychology and Education: A Multidisciplinary 

Journal, 33(2), 231–242. https://doi.org/10.70838/pemj.330208 

[7.] Bocanegra, J. O., Newell, M. L., and Gubi, A. A. (2018). Racial/ethnic minority 

undergraduate psychology majors’ perceptions about school psychology: implications for 

minority recruitment. Contemp. School Psychol. 20, 270–281. doi: 10.1007/s40688-016-

0086-x  



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

722 
 

[8.] Catts, H. W. (2018). The importance of reading fluency for comprehension. The Reading 

Teacher, 72(4), 503–507. https://doi.org/10.1002/trtr.1754  

[9.] Condez, R., Ferrer, S., Logue, C. (2020). Testing Reading Power IV: Reading Exercisesfor 

Speed, Comprehension and Development of Moral Values. High SchoolSeries. Sta. Cruz, 

Manila: Saint Mary's Publishing Corp. 

[10.] Condez, R., Ferrer, S., Isidro, M., Logue, C. (2022). PagsuboksaPagbasa: MgaPagsasanay 

para saBilissaPagbasa, Pag-unawa at Pagpapaunlad ngWastongPagpapahalaga. Serye para 

sa Unang TaonHanggangsaIkaapat naTaon ng Mataas na Paaralan. Sta. Cruz, Manila: Saint 

Mary's Publishing Corp 

[11.] Cromley, J. G., Snyder-Hogan, L. E., & Luciw-Dubas, U. A. (2019). Cognitive and 

motivational predictors of reading comprehension in science across grades 3–12: A meta-

analysis. Educational Psychology Review, 31(2), 215–243. https://doi.org/10.1007/s10648-

019-09466-3 

[12.] Cromley, J. G., et al. (2020). Replication of the DIME model: Inference-making becomes 

more important than vocabulary in older readers. Reading Research Quarterly, 55(3), 345–

364. https://doi.org/10.1002/rrq.275 

[13.] Cupani, M., de Minzi, M. C. R., Pérez, E. R., and Pautassi, R. M. (2019). An assessment of 

a social–cognitive model of academic performance in mathematics in Argentinean middle 

school learners. Learn. Individ. Differ. 20, 659–663. doi: 10.1016/j.lindif.2010.03.006 

[14.] Denovan, A., and Macaskill, A. (2019). Stress and subjective well-being among  first 

year UK undergraduate learners. J. Happiness Stud. 18, 505–525.  doi: 10.1007/s10902-

016-9736-y 

[15.] Diaz, C.F. (2021). The Impact of Pleasure Reading in English as a Second Language on 

Colombians who have a Postgraduate Level of Education. British Council ELT Master’s 

Dissertation Awards: Commendation. Retrieved from: 

https://englishagenda.britishcouncil.org/sites/default/files/attachments/mda2 

017_bath_spa_university_camila_fuentes_diaz.pdf. Date access: 26 July Drop Everything 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

723 
 

and Read (DEAR) Activity as a Means of Increasing Students’ Reading Habits Journal of 

English Teaching Adi Buana, Vol. 05 No. 02, October 2020 

[16.] Doronio, F. R., Lemana, H. E., Llaneta, G. M. P., Amarado, J. J., Bucag, A. L. O., & 

Comeros, M. J. A. (2023). Exploring the teacher experience: A phenomenological inquiry 

into DepEd's Drop-Everything-And-Read (DEAR) program. Psychology and Education: A 

Multidisciplinary Journal, 13(1), 62–72. https://doi.org/10.5281/zenodo.8313435 

[17.] Felder, A. S. (2022). Parental voice and its impact on mitigating the causes of student 

absenteeism: A qualitative study on interventions in urban elementary schools (Doctoral 

dissertation, Northwest Nazarene University). ProQuest LLC. ISBN: 979-8-8193-6030-9 

[18.] Gallego, M. T., & Llach, D. P. A. (2019). Exploring the increase of receptive vocabulary 

knowledge in the foreign language: A longitudinal study. International Journal of English 

Studies, 9(1). 

[19.] Gilakjani, A. P., & Sabouri, N. B. (2021). A study of factors affecting EFL learners’ reading 

comprehension skill and the strategies for improvement. International Journal of English 

Linguistics, 6(5), 180–187. https://doi.org/10.5539/ijel.v6n5p180 

[20.] Guerra, G., Tijms, J., Tierney, A., Vaessen, A., Dick, F., & Bonte, M. (2024). Auditory 

attention influences trajectories of symbol–speech sound learning in children with and 

without dyslexia. Journal of Experimental Child Psychology, 237, 

105761. https://doi.org/10.1016/j.jecp.2023.105761 

[21.] Gonio, Y., & Bauyot, M. (2025). Evaluating the implementation of Catch-Up Fridays in 

public elementary schools: An administrative insight. International Journal of 

Multidisciplinary Educational Research and Innovation, 3(1), 31–51. 

https://doi.org/10.17613/v3mf3-y6409 

[22.] Kramarski, B., and Michalsky, T. (2023). Preparing preservice teachers for self-

 regulated learning in the context of technological pedagogical content  knowledge. 

Learn. Instruction 20, 434–447. 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

724 
 

[23.] LaBad, R. B., & Alindo, J. B. (2024). Perceptions of learners on reading enhancement during 

Catch-Up Fridays. Psychology and Education: A Multidisciplinary Journal, 43(5), 620–625. 

https://doi.org/10.5281/zenodo.14621217 

[24.] Lent, R. W., do Céu Taveira, M., Pinto, J. C., Silva, A. D., Blanco, Á, Faria, S., et  al. 

(2017). Social cognitive predictors of well-being in African college  learners. J. Vocat. 

Behav. 84, 266–272. 

[25.] Masrai, A. (2020). Vocabulary and reading comprehension revisited: Evidence for high-, 

mid-, and low-frequency vocabulary knowledge. SAGE Open, 9(2), 

2158244019845182. https://doi.org/10.1177/2158244019845182 

[26.] McNamara, D. S., & Magliano, J. P. (2020). Toward a comprehensive model of 

comprehension: Integrating cognitive and discourse processes. In D. S. McNamara 

(Ed.), Reading comprehension strategies: Theories, interventions, and technologies (pp. 1–

20). Routledge. 

[27.] Namoc, R. J. D. (2024). Looking through the lens of reading comprehension in English 

education: Catch-Up Fridays in focus. EPRA International Journal of Environmental 

Economics, Commerce and Educational Management, 

11(7). https://doi.org/10.36713/epra17654 

[28.] National Reading Panel. (2020). Teaching children to read: An evidence-based assessment 

of the scientific research literature on reading and its implications for reading 

instruction (NIH Publication No. 00-4769). National Institute of Child Health and Human 

Development. https://www.nichd.nih.gov/sites/default/files/publications/pubs/nrp/documen

ts/report.pdf 

[29.] Orellana, P., Silva, M., & Iglesias, V. (2024). Students’ reading comprehension level and 

reading demands in teacher education programs: The elephant in the room? Frontiers in 

Psychology, 15. https://doi.org/10.3389/fpsyg.2024.1324055 

[30.] Oslund, E. L., Clemens, N. H., Simmons, D. C., & Simmons, L. E. (2021). Examining the 

role of inference-making and vocabulary in reading comprehension: A longitudinal study of 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

725 
 

middle school students. Reading and Writing, 34(3), 567–

590. https://doi.org/10.1007/s11145-020-10063-7 

[31.] Pacana, R. O., & Cabaguing, A. M. (2024). Transformative Teaching Practices: The Lived 

Experiences of Educators in the Catch-Up Fridays Program. Samar State University, 

Philippines. https://dx.doi.org/10.47772/IJRISS.2024.8080361 

[32.] Perfetti, C., & Helder, A. (2022). Progress in reading science: Word identification, 

comprehension, and universal perspectives. In M. J. Snowling, C. Hulme, & K. Nation 

(Eds.), The science of reading: A handbook (2nd ed., pp. 5–35). Wiley 

Blackwell. https://doi.org/10.1002/9781119705116.ch1 

[33.] Perfetti, C. A., Landi, N., & Oakhill, J. (2025). The cognitive foundations of reading 

comprehension. In S. G. Paris & H. M. Wellman (Eds.), Cognitive development and learning 

in instructional contexts (3rd ed., pp. 261–288). Routledge. 

[34.] Petrache, D. (2020). Effects of students’ workload to stress and mental health. 

Academia.edu. Retrieved from 

https://www.academia.edu/42817487/Effects_of_Students_Workload_to_Stress_and_Ment

al_Health 

[35.] Pham, A. V., Fine, J. G., & Semrud-Clikeman, M. (2020). The influence of inattention and 

rapid automatized naming on reading performance. Archives of Clinical Neuropsychology, 

26(3), 214–224. https://doi.org/10.1093/arclin/acr014 

[36.] Psychology and Education: A Multidisciplinary Journal. (2025). Teachers’ preparedness, 

experiences and challenges on the implementation of Catch-Up Fridays as basis for 

improvement. Psychology and Education: A Multidisciplinary 

Journal. https://doi.org/10.70838/PEMJ.330208  

[37.] Pressley, M. (2020). What should comprehension instruction be the instruction of? 

Handbook of Reading Research, 3, 545-559. 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

726 
 

[38.] Post, M.,Dorfler, T., Artelt, C. (2013). Students’ extracurricular reading behavior and the 

development of vocabulary and reading comprehension. Published in Learning and 

Individual Differences,26(2013), 89-102:doi:10.1016/j.lindif.2013.04.008  

[39.] Quian, D. (n.d.). Assessing the roles of depth and breadth of vocabulary knowledge in 

reading comprehension. Retrieved October 10, 2016 from 

http:dx.doi.org/10.3138/cmlr.56.2.282 

[40.] R.K.M. Smith. 21 the right to education and human rights education International  Human 

Rights Law, Oxford University Press (2019), pp. 390-404 

S.E. Lee. Education as a human right in the 21st century. Democ. Educ.,  21 (1) (2019), 

pp. 1-9  

[41.] Raymunde Jr., P. P., Lapuz, J. B., Morre Jr., M. C., Uyangoren, J. R., Gomez, J. J. M., & 

Villamil, J. A. (2024). Navigating the Academic Gap: A Phenomenological Inquiry on the 

Experiences of Teachers in DepEd’s Catch-Up Fridays. American Journal of 

Multidisciplinary Research and Innovation, 3(5), 61–

70. https://doi.org/10.54536/ajmri.v3i5.3587 

[42.] Requillo, D. A. C., Flores, L. C., Calizo, E. V., Legarda, M. B., Almagro, R. E., Gonio, Y. 

G., Manguiob, I. D., Pamor, I. L., & Lagura, G. B. (2024). Implementation of Catch-Up 

Fridays: A case study on teachers' experiences. Asian Journal of Education and Social 

Studies, 50(8), 1–15. https://journalajess.com/index.php/AJESS/article/view/1547 

[43.] Ricketts, J., Lervåg, A., Dawson, N., Taylor, L. A., & Hulme, C. (2020). Reading and oral 

vocabulary development in early adolescence. Scientific Studies of Reading, 24(5), 380–

396. https://doi.org/10.1080/10888438.2019.1689244 

[44.] Rominimbang, A. M., Rominimbang, N. S., & Barrera, K. I. B. (2024). Exploring teachers’ 

effective strategies in Catch-Up Fridays in addressing reading gap. Randwick International 

of Education and Linguistics Science Journal, 5(3). https://doi.org/10.47175/rielsj.v5i3.1070 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

727 
 

[45.] Saro, J. M., Barol, A. O., Glodobe, A. L., Grana, F. S., & Billuga, N. P. (2024). Catch-Up 

Friday: Improving the reading proficiency levels and perspectives of Grade 10 students. 

American Journal of Education and Technology, 

3(2). https://doi.org/10.54536/ajet.v3i2.2533  

[46.] Slavin, R., Cheung, A., Groff, C., & Lake, C. (2008). Effective Reading Programs for Middle 

and High Schools: A Best- Evidence Synthesis. Reading Research Quarterly,43(3), 290-322.  

[47.] Sponer, N., Brunstein, J., Kieschke, U. (2008). Improving students’ reading comprehension 

skills: Effects of strategy instruction and reciprocal teaching. Elsevier Ltd. 

Doi:10:1016/j.learninstruc.2008.5.003 

[48.] Sugiarsih, S. (2019). Peningkatan Keterampilan Membaca Melalui Drop Everything and 

Read (DEAR) pada Siswa Sekolah Dasar (MI) Al-Bidayah. Jurnal Pendidikan Dasar Islam. 

9 (2). 

The Philippine Informal Reading Inventory Manual 2018 (Phil-IRI). DepEd  

[49.] Complex Meralco Avenue. Pasig City, Philippines 1600: Department of Education - Bureau 

of Learning Resources (DepEd-BLR). Retrieved February 2, 2019 fromfile:///E:/phil-

iri_full_package_v1.pdf 

[50.] Therrien, W. J. (2024). Fluency and comprehension gains as a result of repeated reading: A 

meta-analysis. Remedial and Special Education, 25(4), 252–

261. https://doi.org/10.1177/07419325040250040801 

[51.] Traga Philippakos, Z. A. (2019). Sentence construction: Supporting elementary students’ 

editing skills. The Language and Literacy Spectrum, 29(1), Article 

3. https://digitalcommons.buffalostate.edu/lls/vol29/iss1/3/ 

[52.] Van Der Heijde, C. M., and Van Der Heijden, B. I. (2019). A competence-based and 

multidimensional operationalization and measurement of employability. Hum. Resour. 

Manag. 45, 449–476. 

 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

728 
 

STATUTES 

[53.] DepEd DO No. 45, s. 2002: Reading Literacy Program in the Elementary Schools 

 

[54.] DepEd DO No. 35, S. 2016 or the Learning Action Cell 

R.A. 9155 (Administration of Fundamental Instruction) 

[55.] DepEd Memorandum No. 173, s. 2019: HAMON: Bawat Bata Bumabasa (3Bs Initiative) 

[56.] Deped DO No. 013, s. 2023 Adoption of the National Learning Recovery Program in the 

Department of Education 

[57.] R.A. 11476 (Good Manners and Right Conduct GMRC)  

DepEd DO No. 001, s. 2024 Implementation of Catch-up Fridays  

SITE 

[58.] Acheaw, M.O.& Larson, A. (2019). Reading habits among students and its effect on 

academic performance: A study of students of Koforidua Polytechnic. Library Philosophy 

and Practice (e-journal). Paper 1130. viewed n.d., from http:// 

digitalcommns.unl.edu/libphilprac/1130. Date access: 26 July 2020. 

[59.] Akyol, H., Cakiroglu, A., &Kuruyer, H. G. (2019). A Study on the Development of reading 

Skills of the Learners Having Difficulty in Reading: Enrichment ReadingProgram.Aksaray 

University Central Campus, Aksaray, Turkey. retrieved November 27, 2018 

fromfile:///E:/REFERENCE/A%20Study%20on%20the%20Development%20of%20Readi

ng.pdf 

[60.] Bayhi, M. A., & Samson, S. A. (2025). Teachers’ preparedness, experiences and challenges 

on the implementation of Catch-Up Fridays. Psychology and Education Journal. Retrieved 

from https://scimatic.org/storage/journals/11/pdfs/4629.pdf 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

729 
 

[61.] Baler, Rebecca J. (2020). Reading Comprehension and Reading Strategies.  

[62.] University of Wisconsin-Stout. Retrieved November 27, 2018 

fromfile:///E:/REFERENCE/READING%20COMPREHENSION%20AND%20READIN

G%20STRATEGIES.pdf 

[63.] Bulsara, C. (n.d.). using a mixed methods approach to enhance and validate your research. 

pp 1-23. Retrieved from https://www.nd.edu.au/downloads/ 

research/ihhr/using_mixed_methods_approach_ 

to_enhance_and_validate_your_research.pdf Celebrate “Drop Everything and Read” with 

Beverly Cleary . (n.d.).Retrieved from http://www. 

dropeverythingandread.com/NationalDEARday.html 

[64.] Gallego, M.T., Llach, D.P.A. (2019). Exploring the increase of receptive vocabulary 

knowledge in the foreign language. A longitudinal study. International Journal of English 

Studies. 9(1)  

[65.] Gardner, T. (n. d. ). A daily DEAR program: Drop everything, and read!. Retrieved from 

http://readwritethink.org/classroom-resources/ lesson-plans/daily-dear-program-drop-

55.html 

[66.] Rahmani, M.,Sadeghi, K.,(2011). Effects of notetaking training on reading comprehension 

and recall. The Reading Matrix, Vol. 11, No. 2.pp.116-128. Retrieved July 2, 2016 from 

www.readingmatrix. com/articles/april_2011/rahmani_sadeghi.pdf  

[67.] Rohmann, B. (2007). Verbal qualifiers for rating scales: Socioliguistic considerations and 

psychometric data project report. University of Melbourne/ Australia. Retrieved January 25, 

2017 from http:www. rohrmannresearch.net/pdfs/ rohmann-vgs-report.pdf  

[68.] Sanden, S.(2014). Out of the shadow of SSR: Real teachers’ classroom independent reading 

practices . Retrieved July 2, 2016 from www. ncte.org/library/NCTEFiles/Resources/ 

Journals/LA/0913-jan2014/LA0913Out.pdf 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 
Volume VI, Issue 6 June 2026, eISSN: 2799-0664 

 
 

 
Copyright © 2026 IJAMS, All right reserved 

730 
 

[69.] Singghi, Agung Y. (2019). The Student's Problems in Comprehending English  Text. 

Retrieved February 14, 2019 from 

https://www.researchgate.net/publication/50312214_THE_LEARNERS_PROBLEMS_IN

_COMPREHENDING_ENGLISH_TEXT 

[70.] Tella, A. and Akande, S. (2023). Children’s reading habits and availability of books in 

Botswana primary schools: implications for achieving quality education. The reding matrix. 

Library Philosophy and Practice. Retrieved 

fromhttp://www.redingmatrix.com/article/adeyinka/article/pdf. Date access: 26 July 2020. 

[71.] Van Dinther et al. (2020). Factors Affecting Learners Self-efficacy in higher 

 Education Retrieved from 

 https://www.researchgate.net/publication/251704672Factorsaffecti  ng_learners'_self-

efficacy_in_higher_education 

[72.] Williams, F.L. (2021). If you do one thing, make sure it’s drop everything and read (DEAR). 

Retrieved from https://educationblog.oup.com/secondary/english/if-you-do-one-thing-

make-sure-its-drop-everything-and-read-dear. Date access: July 20th 2020 

 

 

 
 

 

  


