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Abstract — This study investigates the mediating effect of student engagement on the relationship 

between mindfulness, self-compassion, and student performance among Grade 10 students in 

Marawi City National High School, Northwest District, City Schools Division of Marawi. 

Grounded in Self-Determination Theory and Engagement Theory, the study responds to the 

growing demand for holistic and evidence-based approaches to address persistent challenges in 

academic achievement and learner well-being. A quantitative, descriptive-causal design was 

employed, involving 200 students selected through simple random sampling. Standardized and 

validated instruments were used to measure mindfulness, self-compassion, and engagement, and 

data were analyzed using Structural Equation Modeling (SEM) and bootstrapping methods. The 

findings revealed that mindfulness significantly predicts student performance, both directly and 

indirectly through student engagement, indicating partial mediation. While self-compassion did 

not have a direct effect on performance, it influenced it indirectly and fully through engagement, 

confirming a full mediation model. Student engagement emerged as a critical mechanism linking 

these psychological traits to academic outcomes. The model demonstrated excellent fit across 

multiple indices (e.g., CFI = .988, RMSEA = .029, SRMR = .037). These results underscore the 

importance of integrating mindfulness and self-compassion into educational programs to enhance 

student engagement and learning performance. The study contributes to localized research on non-

cognitive factors in education and advocates for learner-centered interventions in the Philippine 

basic education system. 
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I. INTRODUCTION 

Mindfulness and self-compassion are increasingly recognized as vital components in enhancing 

student performance, particularly among grade 10 students. This study explores how student 

engagement mediates the relationship between these psychological constructs, aiming to provide 

insights into educational practices and policies that support student well-being and academic 

success. Mindfulness refers to the practice of being present and fully engaged in the moment, while 

self-compassion involves treating oneself with kindness and understanding during difficult times. 

Both concepts have been linked to improved emotional regulation, resilience, and overall mental 

health. Academic performance is often influenced by various psychological factors, including 

emotional well-being and engagement in learning activities. This study focuses on grade 10 

students, a critical period in their educational journey where academic pressures can significantly 

impact their mental health and performance. 

Furthermore, student engagement, characterized by emotional, cognitive, and behavioral 

involvement in learning, is hypothesized to mediate the relationship between mindfulness, self-

compassion, and academic performance. Engaged students are more likely to exhibit higher 

motivation, better attendance, and improved academic outcomes. Various educational policies 

emphasize the importance of mental health and well-being in schools. For instance, the Department 

of Education mandates the integration of social-emotional learning (SEL) into curricula, 

recognizing its role in fostering a supportive learning environment. Additionally, legislation such 

as the Individuals with Disabilities Education Act (IDEA) and the Every Student Succeeds Act 

(ESSA) underscores the necessity of providing equitable educational opportunities, which include 

addressing the mental health needs of students. This study adheres to ethical guidelines for research 

involving human participants, ensuring informed consent and the confidentiality of respondents, 

particularly as it involves minors. By focusing on grade 10 students, a demographic that is 

particularly vulnerable to academic stress and mental health challenges, the research aims to 

provide targeted insights that can inform interventions and support systems within educational 

settings.   

In response to this growing need, there is increasing advocacy for the integration of non-

cognitive, psychological constructs into basic education most notably mindfulness and self-
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compassion. Mindfulness, characterized by intentional and non-judgmental awareness of the 

present moment, has been linked to improved self-regulation, reduced anxiety, and heightened 

academic engagement (Kuo et al., 2021; Tulabut et al., 2021). Likewise, self-compassion 

extending kindness to oneself in the face of difficulties has been associated with emotional 

resilience, intrinsic motivation, and lower stress levels (Mei-juan & Cheng, 2020; Chen & Zhang, 

2022). These psychological capacities are especially relevant to Filipino learners, many of whom 

face multifaceted pressures from school, family, and community life. Fostering these internal 

strengths may equip students not only to cope more effectively with academic demands but also 

to thrive in emotionally supportive learning environments (Michael et al., 2020). 

However, while the benefits of mindfulness and self-compassion have been well-

documented in international research, their application and impact within the Philippine 

educational context remain insufficiently explored. There is a lack of empirical studies examining 

how these traits influence student learning, particularly among elementary learners (Hagedorn et 

al., 2021). Furthermore, the potential mechanism of student engagement which includes 

behavioral, emotional, and cognitive involvement in learning has not been extensively studied as 

a mediating pathway in this context. Engagement serves as the critical interface between 

psychological strengths and academic outcomes, yet it often receives limited attention in local 

educational research (Sajadifar & Namazi, 2023). 

This study seeks to bridge this gap by examining the role of student engagement as a 

mediating variable in the relationship between mindfulness, self-compassion, and student 

performance. Through the use of Structural Equation Modeling (SEM), the study aims to uncover 

both direct and indirect pathways linking internal psychological resources to academic success 

(White et al., 2020; Lee & Jang, 2020). 

 

Theoretical Framework 

The theoretical foundation of this study is based on Self-Determination Theory (Deci & 

Ryan, 2020) and Engagement Theory (Fredricks et al., 2021), both of which offer valuable insights 
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into the relationship between mindfulness, self-compassion, student engagement, and academic 

performance.  

Self-Determination Theory (SDT) posits that individuals are intrinsically motivated when 

their basic psychological needs for autonomy, competence, and relatedness are fulfilled. This 

theory suggests that students who feel in control of their learning (autonomy), believe in their 

ability to succeed (competence), and experience meaningful social connections (relatedness) are 

more likely to be engaged in academic activities. Meanwhile, Engagement Theory highlights 

behavioral, emotional, and cognitive engagement as essential factors in academic success. 

Behavioral engagement refers to participation in academic tasks, attendance, and effort, while 

emotional engagement involves students’ feelings of belonging, interest, and motivation. 

Cognitive engagement reflects deep learning strategies and self-regulated learning. Mindful 

students are better able to manage stress and sustain attention, enhancing cognitive and emotional 

engagement 

Based on these theoretical foundations, this study proposes that mindfulness and self-

compassion positively influence student engagement, which, in turn, mediates the relationship 

between mindfulness/self-compassion and academic performance. Understanding this mediation 

process is crucial, as it highlights how psychological well-being contributes to academic success. 

By empirically testing this model, the study extends previous research on the role of student 

engagement in linking mindfulness and self-compassion to academic outcomes, contributing to 

the broader field of educational psychology. 

 

Hypothesized Model of the Study 

 Based on these theoretical foundations, the study proposes the following conceptual 

framework: 

• Mindfulness and self-compassion positively influence student engagement. 

• Mindfulness and self-compassion positively influence student performance. 

• Student engagement mediates the relationship between mindfulness/self-compassion and 

student performance. 
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• Higher engagement levels result in better academic performance. 

 

This study extends previous research by empirically testing the mediating role of student 

engagement in linking mindfulness and self-compassion to academic outcomes, contributing to 

the growing body of knowledge in educational psychology. 

 
 

 

 

 

 

 

 

 

 

 
 

FIGURE 1. HYPOTHESIZED MODEL 

 

 

Research Questions 

This study seeks to investigate the mediating role of student engagement in the relationship 

between mindfulness, self-compassion, and student performance. Specifically, the research aims 

to address the following questions: 

1. Does mindfulness has a direct effect on student performance? 

2. Does self-compassion has a direct effect on student performance? 

3. Does mindfulness has a direct effect on student engagement? 

4. Does self-compassion has a direct effect on student engagement? 
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5. Does student engagement has a direct effect on student performance? 

6. Does student engagement mediate the relationship between mindfulness and student 

performance? 

7. Does student engagement mediate the relationship between self-compassion and student 

performance? 

 

Hypotheses 

 Based on the theoretical framework and research questions, the study formulates the 

following hypotheses: 

• H1: Mindfulness has a direct effect on student performance. 

• H2: Self-compassion has a direct effect on student performance. 

• H3: Mindfulness has a direct effect on student engagement. 

• H4: Self-compassion has a direct effect on student engagement. 

• H5: Student engagement has a direct effect on student performance. 

• H6: Student engagement mediate the relationship between mindfulness and student 

performance. 

H7: Student engagement mediate the relationship between self-compassion and student 

performance. 

 

 

II. METHODOLOGY 

 

Research Design 

This study employs a quantitative, descriptive-causal research design to investigate the 

relationships between mindfulness, self-compassion, student engagement, and student 

performance. The study also examines the mediating role of student engagement in the relationship 
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between mindfulness/self-compassion and student performance. Structural Equation Modeling 

(SEM) was utilized to test the proposed mediation model. 

 

Participants and Sampling Procedure 

The target population for this study consisted of 200 grade 10 students enrolled in an 

academic program, School Year 2024-2025 in Marawi City National High School, Northwest 

District, City Schools Division of Marawi. A simple random sampling technique was used to 

ensure an equal chance of selection among students. 

 

Instruments 

The study used standardized and validated instruments to measure the key variables: 

 The Mindful Attention Awareness Scale (MAAS), developed by Kirk Warren Brown and 

Richard M. Ryan (2003), is a widely used self-report instrument designed to measure dispositional 

mindfulness, which refers to an individual's general tendency to be attentive and aware of present-

moment experiences. The MAAS consists of 15 items, each describing everyday experiences that 

reflect a lack of mindfulness. Responses are rated on a six-point Likert scale, ranging from 1 

(Almost Always) to 6 (Almost Never), with higher scores indicating greater mindfulness. The 

scale has demonstrated high internal consistency (Cronbach’s alpha = 0.82), test-retest reliability 

(r = 0.81), and validity across various populations, including college students and clinical groups. 

The Self-Compassion Scale - Short Form (SCS-SF), developed by Raes et al. (2011) based 

on the original Self-Compassion Scale (SCS) by Dr. Kristin Neff (2003), is a widely used self-

report instrument that measures self-compassion as a unitary construct. It consists of 12 items, 

each rated on a five-point Likert scale (1 = Almost Never, 5 = Almost Always). Higher scores 

indicate greater levels of self-compassion. 

While the SCS-SF retains the six-factor structure of the original scale, studies suggest that 

self-compassion can be analyzed as a single-dimensional construct, as supported by bifactor ESEM 

modeling (Neff et al., 2019). Given this, the present study utilizes the total SCS-SF score as an 
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overall measure of self-compassion rather than analyzing individual subscales. The total score is 

computed by reverse-scoring the negatively worded items and calculating the mean score of all 12 

items. The SCS-SF has demonstrated strong psychometric properties, with a Cronbach’s alpha of 

≥ 0.86 and a near-perfect correlation (r ≥ 0.97) with the full 26-item SCS, making it a valid and 

reliable instrument for assessing self-compassion in this study. 

 The Student Engagement Instrument (SEI, developed by Appleton, Christenson, Kim, and 

Reschly (2006), is a self-report tool designed to measure cognitive and psychological engagement 

among students in school. It focuses on students’ internal perceptions of their learning experience, 

rather than observable behaviors such as attendance or participation. The instrument consists of 29 

items rated on a four-point Likert scale ranging from 1 (Strongly Agree) to 5 (Strongly Disagree), 

with lower scores indicating higher levels of engagement. The SEI includes five subscales: (1) 

Teacher-Student Relationships, which assess students’ perceptions of support, fairness, and care 

from teachers; (2) Control and Relevance of School Work, which measures how meaningful and 

personally relevant students find their schoolwork; (3) Peer Support for Learning, which evaluates 

the emotional and academic support students perceive from their peers; (4) Future Aspirations and 

Goals, which captures the importance students place on education for their future success; and (5) 

Family Support for Learning, which reflects the extent to which students feel supported by their 

family or guardians in their academic pursuits. The SEI has shown good internal consistency, with 

Cronbach’s alpha coefficients ranging from 0.72 to 0.89 across its subscales, and has been 

validated across diverse student populations.  

 

Data Collection Procedure 

Prior to data collection, a letter of permission to conduct the study was obtained from the 

office of the Schools Division Superintendent. Participants provided informed consent after 

receiving a briefing outlining the study's aims, procedures, and their rights, emphasizing voluntary 

participation. Questionnaires were administered in person, maintaining participant anonymity and 

confidentiality.  Finally, collected responses underwent a screening process to identify and address 

incomplete data or missing values, ensuring data quality before analysis. 
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Data Analysis 

Data were analyzed using JASP and AMOS software, following these statistical 

procedures: 

Descriptive Statistics. Mean, standard deviation, as well as skewness and kurtosis 

frequency were computed to summarize the data. 

Structural Equation Modeling (SEM). Tested the hypothesized mediation model, 

evaluating direct and indirect effects among variables. 

Mediation Analysis. The Bootstrapping method (2000 ressamples) was used to determine 

the significance of indirect effects in the mediation model. 

 

Ethical Considerations 

The study adhered to ethical research standards, including parents’ consent, student assent, 

confidentiality, and voluntary participation. Participants had the right to withdraw from the study 

at any stage without any consequences. The data were securely stored and used solely for academic 

research purposes. By employing rigorous methodological procedures, this study provided robust 

evidence on the role of mindfulness and self-compassion in student engagement and academic 

performance. 

 

 

III. RESULTS AND DISCUSSION 
 

 

The descriptive statistics presented in Table 1 offer valuable insights into the central 

tendencies, variability, and distribution shapes of key psychological and educational constructs 

among the student population. The variables include Mindfulness (Min), Self-Compassion (SC), 

Student Engagement subscales Teacher-Student Relationships (TSR), Control and Relevance of 
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School Work (CSR), Peer Support for Learning (PSL), Future Aspirations and Goals (FAG), 

Family Support for Learning (FSL) and Student Performance (SP).  

 
TABLE 1 

DESCRIPTIVE STATISTICS 
Variables Mean SD Skewness Kurtosis 

Min 4.539 .784 -1.517 3.820 
SC 4.337 .356 -.805 .941 
TSR 4.301 .403 -.950 1.312 
CRS 4.228 .503 -.246 -.655 
PSL 4.121 .579 .189 -1.164 
FAG 4.071 .590 -.185 -.833 
FSL 4.289 .454 -.285 -.619 
SP 3.955 1.175 -.870 -.517 

Note: Standard Deviation (SD); Mindfulness (Min); Self-Compassion (SC); Teacher-Student Relationships (TSR); Control and Relevance of School 
Work (CSR); Peer Support for Learning (PSL), Future Aspirations and Goals (FAG); Family Support for Learning (FSL); Student Performance 
(SP) 
 

Among the variables, Mindfulness had the highest mean score (M = 4.539), indicating a 

strong presence of mindfulness practices among the learners. This finding aligns with previous 

studies highlighting mindfulness as a significant factor contributing to academic resilience and 

psychological well-being (Sujadi, 2022; Salsabila & Widyasari, 2021). In contrast, Student 

Performance recorded the lowest mean (M = 3.955), suggesting that while learners generally 

possess favorable psychological attributes, their academic outcomes may not be equally high. This 

gap has been similarly observed in studies noting that while psychological well-being supports 

academic success, it does not automatically result in improved academic performance without 

adequate instructional and environmental support (Carnicer et al., 2020; Draper-Clarke, 2020). 

In terms of variability, the standard deviation (SD) values reveal that Self-Compassion had 

the lowest SD (0.356), suggesting consistency in how learners perceive their self-compassion. This 

reflects the stability of self-compassion as a psychological trait, which has been linked to reduced 

stress and anxiety (Stogianni & Lin, 2022; Zhang & Shen, 2023). Conversely, Student 

Performance showed the highest variability (SD = 1.175), indicating diverse levels of academic 

achievement across the sample. Skewness values for all variables were negative, showing that 

most learners rated themselves on the higher end of the scales. The strongest negative skewness 

was observed in Mindfulness (-1.517) and Teacher-Student Relationships (-0.950), indicating a 

general tendency for learners to positively evaluate their psychological traits and relational 
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experiences. This trend is supported by literature that underscores the benefits of mindfulness and 

supportive teacher-student relationships on learners’ academic engagement and psychological 

health (Kalika et al., 2022; Altinyelken, 2022). 

Kurtosis values offer insights into the shape of score distributions. Mindfulness exhibited 

a high kurtosis value (3.820), characterizing it as leptokurtic suggesting a peaked distribution 

where most responses were high, with a few extremely high values. This pattern supports findings 

that some learners may exhibit exceptional levels of mindfulness, leading to enhanced resilience 

and coping skills (Sujadi, 2022). In contrast, Peer Support for Learning (-1.164) and Future 

Aspirations and Goals (-0.833) showed platykurtic distributions, reflecting flatter score patterns 

and a broader range of responses. This indicates variability in how learners perceive peer 

relationships and future goals, which is consistent with previous findings that such constructs can 

vary greatly depending on individual and contextual factors (Burhanuddin et al., 2023; Shaw & 

Cassidy, 2021). 

Overall, the results suggest that learners tend to have optimistic self-perceptions in 

psychological domains, which may contribute to greater resilience and readiness for learning. 

However, the substantial variability in academic performance signals the need for targeted 

interventions for those who may be lagging behind. Additionally, while the assumptions for 

parametric analyses are largely met, the pronounced skewness and kurtosis in the Mindfulness 

variable may require further investigation or transformation to satisfy normality assumptions in 

subsequent modeling procedures (Tran et al., 2022; Bùi et al., 2021; Egan et al., 2020). These 

findings establish a foundational understanding of the interplay between psychological 

characteristics and student outcomes, serving as a basis for further inferential analysis and 

educational policy implications. 

 

Normality Assessment and Suitability for SEM Analysis 

To assess the assumption of normality and determine the suitability of the data for 

Structural Equation Modeling (SEM), the skewness and kurtosis values of the measured variables 

were examined. In SEM, normality of the data is crucial, particularly for techniques such as 
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Maximum Likelihood Estimation (MLE), which assumes multivariate normality. According to 

commonly accepted guidelines (Kline, 2016; Byrne, 2013), skewness values within the range of 

±2 and kurtosis values within ±7 are considered acceptable for SEM analysis. In this study, all 

skewness values ranged from -1.517 (Mindfulness) to -0.185 (Future Aspirations and Goals), while 

kurtosis values ranged from -1.164 (Peer Support for Learning) to 3.820 (Mindfulness). These 

figures fall within the recommended thresholds, indicating that the univariate distributions of the 

variables do not significantly deviate from normality. 

The highest skewness and kurtosis were observed in the Mindfulness variable, with values 

of -1.517 and 3.820, respectively, suggesting a moderately peaked distribution skewed to the left. 

While this may reflect a concentration of high scores, it does not necessarily pose a threat to 

normality given its acceptable range. Other variables, such as Control and Relevance of School 

Work (CRS), Future Aspirations and Goals (FAG), and Family Support for Learning (FSL), 

exhibited near-normal distributions with skewness and kurtosis values close to zero, suggesting 

balanced response patterns. Therefore, the overall distributional properties of the data indicate that 

the dataset meets the assumptions for SEM using robust estimation methods. Nonetheless, 

researchers may consider using robust maximum likelihood estimators (MLR) or bootstrapping 

techniques if multivariate normality is found to be violated in further assessments. In conclusion, 

the normality diagnostics support the appropriateness of SEM analysis for this dataset. 

 
FIGURE 2. FINAL MODEL OF THE STUDY 
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The model fit indices presented in Table 2 indicate that the hypothesized structural model 

demonstrates a good overall fit to the observed data, based on the guidelines suggested by Kline 

(2016). The Chi-square value (χ² = 16.327, df = 14, p = .294) is not statistically significant (p > 

0.05), indicating that the discrepancy between the model and the data is minimal and within 

acceptable limits. The relative Chi-square (χ²/df) is 1.166, well below the recommended threshold 

of 3.0, further supporting model adequacy. All incremental fit indices exceeded the minimum 

criterion of 0.90: GFI = .980, NFI = .924, CFI = .988, IFI = .988, and TLI = .975, reflecting an 

excellent fit between the hypothesized model and the empirical data. 

Moreover, the Root Mean Square Error of Approximation (RMSEA) was .029, below the 

stringent cutoff of 0.05, indicating a close model fit in the population. The Standardized Root Mean 

Square Residual (SRMR) value of .037 is also well within the acceptable limit of ≤ 0.08, 

suggesting a minimal average residual discrepancy between the observed and predicted 

correlations. Collectively, these indices confirm that the final model satisfies the recommended 

standards for a well-fitting SEM, thereby validating its structural pathways and theoretical 

robustness. The satisfactory fit indices provide a sound foundation for interpreting the structural 

relationships among the variables, including both direct and indirect effects, in subsequent 

analysis. 

 
TABLE 2 

THE RESULTS OF MODEL FIT INDICES. 
Model Fit Indices Suggested Threshold Final Model Interpretation 
X2 - 16.327 - 
df - 14 - 
X2/df ≤ 3.0 1.166 Excellent fit 
p-value > 0.05 .294 Good fit 
GFI ≥ 0.90 .980 Excellent fit 
NFI ≥ 0.90 .924 Good fit 
CFI ≥ 0.90 .988 Excellent fit 
IFI ≥ 0.90 .988 Excellent fit 
TLI ≥ 0.90 .975 Excellent fit 
RMSEA ≤ 0.05 .029 Good fit 
SRMR ≤ 0.08 .037 Good fit 

Source: Kline (2016) 
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Direct Effects 
 

Table 3 presents the results of hypothesis testing derived from the structural equation 

model, providing insights into the direct and indirect relationships among the variables through 

standardized path coefficients (β), standard errors (SE), and significance levels. 

 

TABLE 3 
PATH COEFFICIENT FOR HYPOTHESES TESTING 

H Path β SE p-value Decision 
H1 Min → SP .227 .102 <.001* Supported 
H2 SC → SP .128 .247 .086 Not Supported 
H3 Min → SE .254 .018 .025* Supported 
H4 SC → SE .387 .050 .006* Supported 
H5 SE → SP .409 1.56 .014* Supported 

Note: * Significant at p<0.05 level 
 

The analysis revealed that Mindfulness significantly predicts Student Performance (H1: β 

= .227, p < .001), confirming a direct and positive relationship between mindfulness and academic 

outcomes. This finding is consistent with earlier studies indicating that mindfulness enhances 

attention regulation, emotional control, and academic engagement, ultimately contributing to 

improved performance (Vorontsova-Wenger et al., 2020; Kotera et al., 2021). In contrast, Self-

Compassion did not have a significant direct effect on Student Performance (H2: β = .128, p = 

.086), suggesting that while self-compassion may improve emotional resilience and reduce stress, 

its impact on academic performance may be indirect or context-dependent (Kotera et al., 2020; 

Munawar et al., 2023). 

Further examination of the mediation pathways revealed significant effects through 

Student Engagement. Specifically, Mindfulness positively influenced Student Engagement (H3: β 

= .254, p = .025), suggesting that students who practice mindfulness are more engaged in their 

learning—cognitively, emotionally, and behaviorally. Likewise, Self-Compassion significantly 

predicted Student Engagement (H4: β = .387, p = .006), supporting the notion that self-compassion 

promotes a more supportive internal dialogue and reduces anxiety, thereby enhancing engagement 

(Kotera et al., 2021; Dreisoerner et al., 2022). Notably, Student Engagement was also a significant 

predictor of Student Performance (H5: β = .409, p = .014), confirming its mediating role in the 

relationship between psychological traits and academic success. 
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These findings imply that Student Engagement serves as a key mechanism through which 

both Mindfulness and Self-Compassion exert their influence on academic outcomes. While Self-

Compassion does not directly enhance Student Performance, its indirect effect through Student 

Engagement is meaningful and reinforces the value of promoting emotional self-regulation in 

educational settings. On the other hand, Mindfulness has both direct and indirect pathways to 

academic success, highlighting its integral role in fostering student achievement. Overall, the 

results support a partial mediation model, emphasizing the importance of cultivating both 

mindfulness and self-compassion to enhance engagement and academic performance. 

 

Indirect Effects 
 
Table 4 presents the results of the bootstrapping analysis with 2000 resampling conducted 

to evaluate the mediating effect of Student Engagement (SE) on the relationships between 

Mindfulness (Min), Self-Compassion (SC), and Academic Performance (AP). 

 
 

TABLE 4 
BOOTSTRAPPING ANALYSIS FOR MEDIATING EFFECTS 

Indirect Effects Bootstrap 
Coefficient SE 

95% CI 
p-value Decision Lower Upper 

(H6) Min → SE → SP .104 .053 .016 .220 .021* Supported 

(H7) SC -> SE -> SP .158 .065 .052 .308 .001* Supported 

Significant at p<0.05 level 
 
The analysis reveals that Mindfulness exerts a significant indirect effect on Student 

Performance through Student Engagement (H6: β = 0.104, SE = 0.053, 95% CI [0.016, 0.220], p 

= 0.021). This indicates that students who exhibit higher mindfulness are more engaged in 

academic tasks, which in turn leads to improved academic outcomes. This finding aligns with 

studies by Pizarro-Ruiz et al. (2021), Badawy (2022), and Chaudhry et al. (2024), which 

collectively suggest that mindfulness promotes cognitive and emotional engagement, thereby 

enhancing performance. 
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Similarly, Self-Compassion demonstrated a significant indirect effect on Student 

Performance via Student Engagement (H7: β = 0.158, SE = 0.065, 95% CI [0.052, 0.308], p = 

0.001). While earlier results (Table 3) indicated that Self-Compassion did not have a direct impact 

on academic performance, the mediation analysis reveals its crucial role in shaping student 

engagement, which ultimately influences performance outcomes. These results support prior 

research asserting that self-compassion fosters intrinsic motivation and emotional regulation, 

enabling students to better manage academic stress and engage more meaningfully in their learning 

(Badawy, 2022; Guo et al., 2023; Dreisoerner et al., 2022). The presence of significant indirect 

effects, in the absence of a direct effect for SC → SP, provides evidence for full mediation, whereas 

Mindfulness demonstrates partial mediation due to both direct and indirect pathways. 

Altogether, these findings underscore the central role of Student Engagement as a 

mediating mechanism linking psychological resilience factors—Mindfulness and Self-

Compassion with academic success. The results advocate for the implementation of educational 

programs that integrate mindfulness practices and self-compassion training, thereby promoting 

student engagement and enhancing overall performance (Wang & Huang, 2021; Heidari et al., 

2021; Nabais et al., 2024). By fostering these internal capacities, schools can cultivate a learning 

environment that supports both emotional well-being and academic excellence. 

 

 

IV. CONCLUSION 

 

 This study investigated the mediating effect of student engagement on the 

relationship between mindfulness, self-compassion, and student performance among Grade 10 

students in Marawi City National High School in Northwest District, Marawi City Division. 

Anchored in Self-Determination Theory and Engagement Theory, the study provided empirical 

support for the significance of psychological traits in shaping academic outcomes. Results from 

Structural Equation Modeling (SEM) demonstrated that mindfulness has both a direct and indirect 
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effect on student performance, while self-compassion exerts an indirect influence fully mediated 

by student engagement. 

The findings confirmed that student engagement serves as a key psychological conduit 

through which mindfulness and self-compassion contribute to academic achievement. Mindful 

students showed greater engagement in their academic activities, which led to better performance 

outcomes. Similarly, self-compassionate learners, although not directly excelling academically, 

benefited from enhanced engagement that translated into improved achievement. These results 

underscore the role of non-cognitive factors and emotional regulation in building resilient and 

academically successful learners especially within a context where learners often face socio-

economic challenges, learning loss, and psychological stress. 

By highlighting the partial mediation effect of engagement in the mindfulness-performance 

link, and the full mediation in the self-compassion performance pathway, the study provides 

actionable insights for educators, counselors, and school administrators. Interventions that foster 

mindfulness and self-compassion may yield meaningful improvements in engagement and, 

consequently, academic performance. The study ultimately contributes to a growing body of 

evidence advocating for holistic, learner-centered approaches in basic education, and reinforces 

the importance of integrating emotional and psychological development into the academic agenda 

of Philippine schools. 

 

 

V. RECOMMENDATIONS 

 

 Based on the study’s findings, the following recommendations are strongly proposed to 

improve both student engagement and academic performance through mindfulness and self-

compassion: 

1. Integrate Mindfulness Activities into the Daily Classroom Routine. 
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Teachers should be trained and supported to implement simple, age-appropriate 

mindfulness practices such as breathing exercises, gratitude reflections, and mindful 

listening within class transitions or homeroom sessions. These routines can enhance 

students’ focus, reduce stress, and prepare them mentally for learning tasks. 

 

2. Implement Structured Socio-Emotional Learning (SEL) Programs Focused on Self-

Compassion. 

Schools should develop and deliver SEL modules that cultivate self-kindness, emotional 

resilience, and positive coping strategies. Since self-compassion influences academic 

performance through student engagement, these programs should be integrated into Values 

Education, guidance sessions, or advisory periods. 

 

3. Enhance Student Engagement Through Active, Relevant, and Collaborative Learning. 

To sustain high levels of student engagement, teachers should adopt instructional strategies 

that encourage participation, relevance, and collaboration. Techniques such as project-

based learning, real-world applications of content, and peer interaction can boost students’ 

emotional and cognitive involvement, translating into better academic outcomes. 
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