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Abstract — This study explored the extent of implementation of both traditional and collaborative
supervision models in the Trinidad District of the Department of Education (DepEd), Schools
Division of Bohol during the School Year 2025-2026. Utilizing a quantitative descriptive-
correlational research design, the study analyzed data gathered through validated survey
instruments administered to school administrators and teaching personnel. The findings revealed
that the profiles of both school heads and teachers such as age, sex, civil status, educational
attainment, designation, teaching experience, and training had no statistically significant
relationship with their perceptions of supervision practices. Despite the insignificance of these
demographic variables, the data showed that teachers perceived collaborative supervision as more
effective in fostering professional growth, encouraging autonomy, and improving student
performance compared to the more hierarchical and evaluative traditional model. Correlation
analyses also indicated strong positive relationships between various indicators of collaborative
supervision such as teacher participation, shared goal setting, professional development

integration, and student performance impact.

The study underscores the evolving role of school supervision from a control-focused
approach to a more collegial and supportive framework that emphasizes teacher development,
shared leadership, and continuous learning. Findings imply a need to shift supervisory practices
toward more participatory and context-sensitive models that consider the dynamics of modern
teaching and learning. Furthermore, the study proposes a localized hybrid supervision model that

integrates the strengths of both traditional and collaborative approaches. This proposed model aims
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to address the unique needs of schools, particularly in fostering a supportive environment where
teachers feel valued and empowered. It also reveals the need for policy reforms, professional
development, and leadership training to ensure the effective implementation of inclusive and

growth-oriented supervision practices.

Keywords: Collaborative Supervision, Traditional Supervision, Teacher Development,

Educational Leadership, Supervision Practices

I INTRODUCTION

The introduction of a thesis provides the research context, outlining the main problem, its
significance, and the study's objectives. It briefly reviews relevant theories or literature gaps,
establishing the study's purpose and potential contributions. This section guides readers on what
to expect, setting a foundation for the research’s scope and impact. Learning achievement has
emerged as a crucial criterion in educational advancement. Numerous research findings indicate
that student learning outcomes remain suboptimal (Argina et al., 2017; Fenanlampir et al., 2019;
Stacey, 2011; Wulandari & Jailani, 2015). From certain perspectives, pupils' learning outcomes
also lack complete results. Some are solely accentuated in the domain of knowledge, rather than
in the realms of attitudes, abilities, or other personality traits. A primary factor influencing student

learning outcomes is the quality of education, which is deemed subpar.

Statement of the Problem

This study aims to investigate the extent of implementation of the traditional and
collaborative supervision models of Trinidad District, DepEd Schools Division of Bohol during

the School Year 2025-2026 with the end view of proposing a localized supervision model.

Specifically, the study seeks answers to the following questions.
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1. What is the profile of the respondents in terms of:

1.1 School Heads;
1.1.1 Age;
1.1.2 Gender;
1.1.3 Civil Status;
1.1.4 Educational Attainment;
1.1.5 Position/Designation;
1.1.5 Length of Administrative Experience; and
1.1.6 Relevant Seminars and Trainings Attended?

1.2 Teachers;
1.2.1 Age;
1.2.2 Gender;
1.2.3 Civil Status;
1.2.4 Educational Attainment;

1.2.5 Length of Teaching Experience; and

1.2.6 Relevant Seminars and Trainings Attended?

2. What is the extent of implementation of the traditional supervision model in terms of:

2.1 Supervision Intensity;

2.2 Feedback Quality;

2.3 Teacher Autonomy;
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2.4 Professional Development;
2.5 Goal Alignment; and
2.6 Stakeholder Engagement
3. What is the extent of collaborative supervision model in terms of:
3.1 Frequency of Collaborative Meetings;
3.2 Teacher Participation Rate;
3.3 Shared Goal Setting;
3.4 Feedback Quality;
3.5 Professional Development Integration; and

3.6 Student Performance Impact?

4. Is there a significant relationship between the profile of the respondent groups and the extent of

implementation of the traditional supervision model?

5. Is there a significant relationship between the profile of the respondent groups and the extent of

collaborative supervision model?

6. Is there a significant relationship between the extent of implementation of the traditional

supervision model and the extent of collaborative supervision model?

7. Based on the findings of the study, what localized supervision model can be proposed?
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Null Hypotheses

Ho1. There is no significant relationship between the profile of the respondent groups and

the extent of implementation of the traditional supervision model.

Ho2. There is no significant relationship between the profile of the respondent groups and

the extent of collaborative supervision model.

Hos. There is no significant relationship between the extent of implementation of the

traditional supervision model and the extent of collaborative supervision model.

I1. METHODOLOGY

This chapter outlines the research approach employed in this study. This will include
details on how the sample size was determined, the criteria for selecting survey locations and
timing, and the methodology for choosing respondents. This chapter also explains the rationale
behind the research strategy, the selection of research instruments, the data collection methods,

and the statistical analysis techniques used to derive meaningful insights from the collected data.

III. RESULTS AND DISCUSSION

Age. The age group with the highest representation among school heads is 42—48 years, accounting
for 42.9% of the total. Two age groups 4955 and 56—62 both comprise 21.4% of the respondents.
This reflects a significant presence of late-career professionals in school leadership roles. Only
14.3% of the respondents fall within the youngest bracket of 3541 years. Overall, 85.7% of the
school heads are aged 42 and above, emphasizing a mature leadership demographic. A diversified

age profile could offer more comprehensive insights and balanced leadership styles.

Sex. The sex distribution among the school heads is perfectly balanced, with 50% male and 50%

female representation. This indicates that gender equity is currently achieved in leadership roles
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within the schools surveyed. Such balance is commendable and reflects inclusive recruitment or
promotion policies. It also shows that both men and women have equal access to administrative
advancement in this context. This equilibrium can have positive implications for decision-making

diversity and institutional culture.

Civil Status. The majority of school heads (64.3%) are married, indicating a high prevalence of
family-oriented individuals in leadership roles. Single school heads comprise 21.4% of the group,
indicating that a significant number of leaders are not married. Only one school head is widowed
(7.1%) and one is separated (7.1%). These categories show that leadership roles are accessible

regardless of changes in personal circumstances.

Highest Educational Attainment. The data shows that 100% of the school heads have obtained
graduate-level education, indicating a strong academic qualification among leadership. The
highest percentage, 35.7%, hold a completed Master’s degree, which remains the standard
minimum for many leadership positions in education. Interestingly, 21.4% of school heads have
completed a Doctorate Degree, showcasing a deep commitment to academic excellence. Another
42.8% of school heads are either Doctorate Degree - CAR (Candidate for Academic Requirements)
or have taken doctorate units, indicating ongoing academic engagement. This shows a trend toward

continuous learning and ambition among school leaders.

Position/ Designation. The majority of the school heads hold mid-level leadership positions, with
35.7% serving as Head Teacher I-III. Another 28.6% serve as Teachers-In-Charge. Only 7.1%
hold the position of Principal III-IV, the highest designation listed, reflecting the limited
availability or exclusivity of such roles. Similarly, only 14.3% are Principal I-II. The remaining
14.3% serve as Head Teachers IV-VI, indicating that a good portion of school heads are in upper

mid-management positions.

Length of Administrative Experience. The majority of school heads (42.9%) have 10-19 years
of administrative experience, suggesting a highly experienced leadership core. Interestingly, both
the most experienced group (20+ years) and the least experienced group (<10 years) each account
for 28.6% of the total. This balance indicates a mix of veteran and emerging school leaders. The

data shows that nearly 71.5% of school heads have at least 10 years of experience, demonstrating
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sustained commitment to school administration. This also points to a system where leadership is

earned over time rather than quickly granted.

Seminars and Trainings Attended. An equal percentage of school heads (42.9%) have attended
international and national trainings, showing strong engagement with professional development at
higher levels. Only 14.3% of school heads reported attending regional seminars and trainings,
which may point to fewer local opportunities or a preference for broader-scale events. It may also
suggest that regional seminars are less valued or that funding/support is limited at this level. A

balanced exposure at all levels is ideal for comprehensive development.

TABLE 1: FREQUENCY DISTRIBUTION ON THE DEMOGRAPHIC PROFILE OF
THE SCHOOL HEADS.

Age Frequency Percent
56-62 3 21.4%
49-55 3 21.4%
42-48 6 42.9%
35-41 2 14.3%
Total 14 100.0%
Sex Frequency Percent
Male 7 50.0%
Female 7 50.0%
Total 14 100.0%
Civil Status Frequency Percent
Single 3 21.4%
Married 9 64.3%
Widowed 1 7.1%
Separated 1 7.1%
Total 14 100.0%
Educational Attainment Frequency Percent
Doctorate Degree 3 21.4%
Doctorate Degree-CAR 3 21.4%
Doctorate Degree-Units 3 21.4%
Master’s Degree 5 35.7%
Total 14 100.0%
Position/ Designation Frequency Percent
Principal III-IV 1 7.1%
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Principal I-11 2 14.3%
Head Teacher [V-VI 2 14.3%
Head Teacher I-111 5 35.7%
Teacher In-Charge 4 28.6%
Total 14 100.0%
Length of Administrative Experience Frequency Percent
20> 4 28.6%
10-19 6 42.9%
<10 4 28.6%
Total 14 100.0%
Number of Relevant Seminars and Frequency Percent
Trainings Attended
International 6 42.9%
National 6 42.9%
Region 2 14.3%
Total 14 100.0%

Age. The largest group of teachers is aged 42—48, representing 31% of the total. The next largest
age group is 49-55 years, comprising 27.1% of the teachers. Teachers aged 35—41 make up 18.6%
of the workforce, indicating the presence of early mid-career professionals. The youngest group,
aged 28-34, accounts for 17.1% of the teaching staff. The oldest group, aged 56—62, comprises
only 6.2% of teachers, indicating that most older educators may have already retired or moved

into non-teaching roles.

Sex. The sex distribution among teachers is heavily skewed toward females, who make up 68.2%
of the total teaching population. This is a common trend in many educational systems, especially
at the elementary and secondary. Male teachers constitute only 31.8% of the teaching force,
highlighting a significant gender imbalance. The sex distribution indicates that while females
dominate the teaching profession, collaborative supervision must promote inclusive strategies that

consider gender-based needs and communication styles..

Civil Status. A significant majority of the teachers are married, representing 70.5% of the total.
This reflects a mature workforce that may value stability, work-life balance, and long-term

professional. Single teachers make up 24%, which is likely to include many early-career
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professionals. Widowed and separated teachers make up a combined 5.4% of the workforce, a

relatively small but important segment.

Highest Educational Attainment. The majority of teachers (35.7%) have completed Master’s
degree units, showing that a large portion is actively pursuing graduate studies. Teachers with a
Master's Degree — CAR (Candidate for Academic Requirements) make up 24.8%, suggesting they
have completed coursework but are likely still working on a thesis or dissertation. those who have
completed a full Master's Degree represent 21.7%, forming a well-qualified segment of the faculty.

Teachers holding only a Bachelor's Degree make up 17.8%, which is the smallest group.

Length of Teaching Experience. The largest portion of teachers (41.9%) have 10-19 years of
teaching experience. Teachers with less than 10 years of experience account for 39.5%, indicating
a sizable group of early-career professionals. Those with more than 20 years of experience
comprise 18.6%, forming a veteran group with deep institutional knowledge. This diverse

distribution in teaching experience is highly beneficial for collaborative models of supervision.

Seminars/ Trainings Attended. The majority of teachers have attended regional seminars
(42.6%), indicating that most training occurs at the intermediate level. Division-level seminars
account for 33.3%, suggesting strong participation in school district-led training programs.
National-level training has reached only 18.6% of teachers, which may be due to limited slots,
funding constraints, or selection biases. Only 5.4% of teachers have attended international

seminars, indicating minimal exposure to global educational trends.
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TABLE 2. FREQUENCY DISTRIBUTION ON THE DEMOGRAPHIC PROFILE OF
THE TEACHERS.

Age Frequency Percent
56-62 8 6.2%
49-55 35 27.1%
42-48 40 31.0%
35-41 24 18.6%
28-34 22 17.1%
Total 129 100.0%
Sex Frequency Percent
Male 41 31.8%
Female 88 68.2%
Total 129 100.0%
Civil Status Frequency Percent
Single 31 24.0%
Married 91 70.5%
Widowed 4 3.1%
Separated 3 2.3%
Total 129 100.0%
Highest Educational Attainment Frequency Percent
Master’s Degree 28 21.7%
Master's Degree-CAR 32 24.8%
Master's Degree-Units 46 35.7%
Bachelor's Degree 23 17.8%
Total 129 100.0%
Length of Teaching Experience Frequency Percent
20> 24 18.6%
10-19 54 41.9%
<10 51 39.5%
Total 129 100.0%
Number of Relevant Seminars and Trainings Frequency Percent
Attended
International 7 5.4
National 24 18.6
Region 55 42.6
Division 43 333
Total 129 100.0%
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Summary of Findings

The data in Table 3 reveals that traditional supervision is moderately implemented in terms
of intensity, with a sub-mean of 3.29. Two indicators were interpreted as highly implemented: the
consistency of practices contributing to long-term educational development (M=3.50) and the
emphasis on compliance (M=3.43). This suggests that school heads recognize traditional
supervision’s procedural strengths but also imply its focus on control rather than instructional
enhancement. The remaining three indicators, with means ranging from 3.07 to 3.29, point to
moderate levels of guidance, monitoring, and impact on student performance. The highest standard
deviation (1.44) in the fifth item reflects inconsistent experiences in how supervision influences
teaching, implying a need for more structured and equitable supervision practices.

TABLE 3. DESCRIPTIVE STATISTICS ON SCHOOL HEADS’ PERCEIVED LEVEL

OF IMPLEMENTATION OF THE TRADITIONAL SUPERVISION MODEL IN TERMS
OF SUPERVISION INTENSITY

Indicator N Mean De\Sfit:t.ion Interpretation

1. The consistency of traditional
supervisory practices contributes to .
lorrl)g-termr}e]:ducational development in 14 3:30 0.85 Highly Implemented
the school.

2. Traditional supervision emphasizes
compliance more than instructional 14 343 0.76 Highly Implemented
improvement.

3. Teachers receive sufficient guidance Moderately
through regular traditional supervisory 14 3.29 0.73 Implemented
visits.

4. The level of intensity in traditional
supervision leads to measurable 14 314 0.86 Moderately
improvements in student academic ’ ’ Implemented
outcomes.

5. The traditional supervision model
provides frequent monitoring that 14 307 | 44 Moderately
positively impacts teaching ’ ’ Implemented
performance.

Sub- Mean 14 3.29 0.93 Moderately Implemented

Legend Range Description
4.21-5.00 Very Highly Implemented
3.41-4.20 Highly Implemented
2.61-3.40 Moderately Implemented
1.81-2.60 Slighted Implemented
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Summary of Findings

The results in Table 4 indicate that the feedback quality under the traditional supervision
model is perceived to be highly implemented, with a sub-mean of 3.83. One item (Item 1) reported
an unusually high mean of 6.21 and a standard deviation of 10.61, likely due to a data entry error,
and should be treated with caution. Disregarding the outlier, the rest of the indicators fall within
high to moderate implementation, suggesting that feedback is generally timely and specific.
However, only two items are rated highly implemented (Items 1 and 2), while the remaining three
are merely moderately implemented, indicating that feedback is not always constructive,
actionable, or reflective. The results imply that although feedback is present, its depth and follow-
through require enhancement to truly influence instructional improvement. Feedback that is not
followed up with resources or support can feel incomplete or superficial to teachers. The moderate
ratings for Items 3 to 5 suggest that while school heads provide feedback, it may lack focus on

student outcomes, ongoing support, and reflection opportunities.

TABLE 4: DESCRIPTIVE STATISTICS ON SCHOOL HEADS’ PERCEIVED LEVEL
OF IMPLEMENTATION OF THE TRADITIONAL SUPERVISION MODEL IN TERMS
OF TEACHER AUTONOMY

Indicator N Mean Std. Deviation Interpretation

1. Tradltllonal supervision practices often‘ prioritize 14 371 0.73 Highly Implemented
compliance over teacher professional judgment.

2. Teacher autonomy is undervalued in traditional
supervision, which negatively affects student 14 3.57 0.85 Highly Implemented
learning outcomes.

3. Increased teacher autonomy under alternative
supervision models would likely lead to
improved educational outcomes compared to
traditional supervision.

14 3.57 0.85 Highly Implemented

4.  Teachers have limited freedom to innovate
instructional strategies due to the prescriptive 14 343 0.94 Highly Implemented
nature of traditional supervision.

5. The traditional supervision model restricts

teachers from making independent decisions that 14 343 0.85 Highly Implemented
address specific student needs.
Sub- Mean 14 3.54 0.84 Highly Implemented
Legend Range Description
4.21-5.00 Very Highly Implemented
3.41-4.20 Highly Implemented
2.61-3.40 Moderately Implemented
1.81-2.60 Slighted Implemented
1.00-1.80 Not Implemented
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Summary of Findings

The findings from Table 5 reveal that professional development (PD) integration within
collaborative supervision is moderate (Sub-Mean = 2.79, SD = 0.62). The highest-rated indicator
(Mean = 2.99) shows teachers acknowledge that PD activities address instructional needs, yet the
lowest (Mean = 2.58) highlights a lack of school-wide collaboration in PD sessions. The low score
in linking supervision feedback to PD planning (Mean = 2.69) indicates this alignment is weak.
Schools need to establish feedback-to-PD pipelines. In the framework of Industry 4.0, PD must
equip teachers with future-ready skills such as digital fluency, blended instruction, and adaptive
learning strategies. The data also shows that the culture of shared responsibility and continuous
improvement is still developing (Mean = 2.82), suggesting that PD is viewed more as an individual
obligation than a collective endeavor.

TABLE 5. DESCRIPTIVE STATISTICS ON TEACHERS’ PERCEIVED LEVEL OF

COLLABORATIVE SUPERVISION MODEL IN TERMS OF PROFESSIONAL
DEVELOPMENT INTEGRATION

Std. Interpretation

Indicator N Mean . .
Deviation

1. Professional development activities integrated into the
collaborative supervision model effectively address the 129 2.99 0.58 Moderate
specific instructional needs of our teaching staft.

2. Collaborative supervision promotes ongoing professional
learning that leads to improved student academic 129 2.88 0.52 Moderate
performance.

3. The integration of professional development in supervision
fosters a culture of shared responsibility and continuous 129 2.82 0.55 Moderate
improvement among teachers.

4. Feedback from collaborative supervision sessions directly
informs and enhances future professional development 129 2.69 0.70 Moderate
initiatives.

5. School-wide collaboration during professional development
sessions increases the relevance and applicability of new 129 258 0.73

oo . . Moderate
strategles in classroom instruction.
Sub- Mean 129 2.79 0.62 Moderate
Legend Range Description
4-21-5.00 Very High
3.41-4.20 High
2.61-3.40 Moderate
1.81-2.60 Low
1.00-1.80 Very Low
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Summary of Findings:

Table 41 presents the lowest sub-mean among the domains (Mean = 2.53, SD = 0.69),

indicating that teachers see only a moderate to low impact of collaborative supervision on student

performance. The item with the highest mean (2.62) still falls in the lower half of the moderate

range, revealing a perception that supervision has not yet significantly translated into improved

learning outcomes. This may reflect skepticism about the link between supervision and student

achievement, or that improvements in teaching practices are not yet sustained. Teachers appear to

lack evidence or confidence that supervision leads to better instructional quality or student

learning. The lowest items (2.45) on joint planning and student-centered learning further

emphasize the limited instructional influence of the current model.

TABLE 6. DESCRIPTIVE STATISTICS ON TEACHERS’ PERCEIVED LEVEL OF

COLLABORATIVE SUPERVISION MODEL IN TERMS OF STUDENT

PERFORMANCE IMPACT
Indicator N Mean Std. Deviation Interpretation
Regular, cooperative monitoring enhances teacher Moderate
effectiveness, thereby improving student learning 129 2.62 0.65
outcomes.
The collaborative supervision model has led to Moderate
noticeable improvements in students' academic 129 2.58 0.80
performance.
I believe that involving teachers in the supervision Moderate
process contributes to sustained student academic 129 2.53 0.73
success.
Joint planning and feedback sessions between Moderate
supervisors and teachers positively influence 129 2.45 0.73
instructional quality.
Collaborative supervision fostqrs a school culture that 129 245 0.56 Moderate
supports student-centered learning.
Sub- Mean 129 2.53 0.69 Moderate
Legend  Range Description

4-21-5.00 Very High

3.41-4.20 High

2.61-3.40 Moderate

1.81-2.60 Low

1.00-1.80 Very Low
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Summary of Findings

Table 42 summarizes the data across all domains, with a Grand Mean of 2.84 (Moderate),
indicating that teachers see collaborative supervision as present but not fully optimized. The
highest-rated domain is Feedback Quality (3.07), while the lowest is Student Performance Impact
(2.53). This gap highlights a key issue: teachers may feel supported in their professional growth,
but do not see a direct impact on their students. This suggests that collaborative supervision is
functioning more as a developmental tool for teachers than a driver of instructional transformation.
The uniformity of moderate ratings across all domains suggests a stable but underdeveloped

implementation.

TABLE 7. SUMMARY RESULTS ON TEACHERS’ PERCEIVED LEVEL
OF COLLABORATIVE SUPERVISION MODEL

Indicators N Mean SD interpretation
Feedback Quality 129 3.07 0.69 Moderate
Frequency of Collaborative | 129 Moderate
Meetings 3.00 0.81
Teacher Participation Rate 129 291 0.59 Moderate
Professional Development | 129 Moderate
Integration 2.79 0.62
Shared Goal Setting 129 2.74 0.65 Moderate
Student Performance Impact 129 2.53 0.69 Moderate

Grand Mean 129 2.84 0.68 Moderate
Legend Range Description

4-21-5.00  Very High
3.41-4.20  High
2.61-3.40  Moderate
1.81-2.60  Low
1.00-1.80  Very Low
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Discussion

The findings of the study reveal that while traditional supervision remains a central part of
school management practices, its perceived effectiveness is significantly enhanced when blended
with collaborative elements. Traditional approaches, often characterized by structured
observations, top-down feedback, and formal evaluations, still hold value in establishing standards
and ensuring compliance. However, the data indicate that when supervision focuses solely on
hierarchical practices, it fails to capture the nuances of teacher development and engagement.
Teachers today require more than evaluation they need mentorship, support, and professional
dialogue to grow. Therefore, the implication is that supervision must evolve from being strictly
evaluative to becoming a developmental process that actively involves the teacher in decision-

making and reflection.

The study also brings attention to the emotional and psychological dimensions of
supervision. Effective supervision is not only about improving instruction but also about caring
for teachers as individuals. The literature supports the notion that stress, burnout, and emotional
fatigue are prevalent in teaching, especially in systems focused heavily on accountability. When
supervision includes components of wellness, emotional support, and empathetic leadership, it
promotes teacher retention, morale, and performance. This insight urges educational leaders to

rethink supervision policies to include teacher well-being as a legitimate and essential goal.

Summary of Findings

Student performance, although not directly influenced by supervision in a linear fashion,
is ultimately impacted through improved teaching practices. The indirect effects of supervision
when well-implemented ripple into the classroom through more motivated teachers, better
instructional planning, and targeted interventions. The findings imply that the effectiveness of
supervision should be evaluated not just through teacher compliance or checklists, but through the
degree to which it supports student learning. This necessitates the use of data-informed supervision
practices that connect teacher development goals with student achievement data. It also calls for
more robust mechanisms to monitor and reflect on the long-term effects of supervisory
interventions.
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IV. CONCLUSIONS

The study underscores the necessity of shifting from a predominantly traditional
supervision model toward a more localized, collaborative, and development-focused approach in
schools. While traditional supervision provides structure and accountability, its effectiveness is
significantly enhanced when combined with practices that prioritize teacher autonomy, meaningful
feedback, shared goal-setting, and professional growth. Both school heads and teachers benefit
from supervision models that foster trust, participation, and continuous learning, ultimately leading
to improved instructional practices and student outcomes. The findings advocate for a supervision
framework that is not merely evaluative but also supportive, inclusive, and responsive to the
evolving needs of educators. Embracing such a model can lead to more empowered teachers,

engaged school communities, and a stronger culture of educational excellence.

V. RECOMMENDATIONS
Based on the drawn conclusions, the following recommendations are forwarded:

1. Schools should integrate both traditional and collaborative supervision practices, ensuring
accountability while fostering teacher growth and engagement.

2. Establish regular, structured collaborative meetings among teachers and school heads to
promote shared decision-making, professional dialogue, and mutual support.

3. Encourage teacher participation in setting goals, selecting instructional strategies, and
designing assessment tools to foster a sense of ownership and professionalism.

4. Provide sustained, relevant, and teacher-driven professional development opportunities
that align with both individual teacher needs and school goals.

5. Develop a feedback system that is timely, specific, constructive, and geared toward
improvement rather than mere evaluation.

6. Involve teachers in supervision-related decision-making processes to cultivate leadership

capacity and build a more democratic school environment.
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7. Customize supervision models to reflect the unique contexts, challenges, and cultures of
each school community, rather than relying solely on standardized protocols.

8. Involve parents, community members, and local stakeholders in the supervisory process to
create a broader support system for educational quality.

9. Establish regular assessments of the effectiveness of supervision models to ensure they
meet the intended goals and adjust strategies accordingly.

10. Provide school heads and supervisors with continuous training focused on collaborative
leadership, emotional intelligence, and instructional coaching to enhance their supervisory

competence.
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