%

Q

I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

\

<

Exploring the Effects of Transformative Leadership
on Teachers' Job Satisfaction in Educational
Institutions

MAITTA P. TURLA
Sumoroy Agro-Industrial School
Palapag, Northern Samar

SAFIEROS TABUENA
LABAMBIE GALECIO
San lazaro Elementary School
Victoria, Northern Samar

Abstract — This study examined the effects of transformative leadership on teachers' job
satisfaction in public elementary and secondary schools across five municipalities in Northern
Samar's First Congressional District during the 2024-2025 school year. The research employed a
descriptive-evaluative design utilizing validated survey questionnaires administered to 89 school
heads and 288 teachers selected through proportionate stratified random sampling. Transformative
leadership was assessed across five dimensions: idealized influence, inspirational motivation,
intellectual stimulation, individualized consideration, and risk acceptance. Teacher job satisfaction
was measured in terms of security, work environment, job responsibilities, and community
attachment. Results revealed consistently high levels of transformative leadership across all
dimensions, with idealized influence demonstrating the highest mean score of 4.52. Teacher job
satisfaction levels were similarly elevated, with job responsibilities showing the highest
satisfaction score of 4.42. Statistical analysis demonstrated significant positive correlations
between transformative leadership dimensions and teacher job satisfaction, with correlation
coefficients ranging from 0.68 to 0.74. Years of administrative experience and number of relevant
trainings attended significantly related to transformative leadership practices. No significant
differences emerged in transformative leadership levels based on age, sex, or position, though
significant variations were observed based on experience and training. Importantly, school heads'
self-perceptions aligned closely with teachers' perceptions of transformative leadership, indicating
authentic leadership practices. The study conclusively demonstrates that transformative leadership
significantly influences teacher job satisfaction in Northern Samar's educational institutions. These
findings underscore the critical importance of leadership development programs emphasizing
transformative practices and suggest that targeted professional development can strengthen
educational leadership effectiveness and enhance teacher well-being in Philippine public schools.
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I. Introduction

The demand for school leaders who are adaptable, innovative, and resilient has become
increasingly pressing. Effective leadership is vital for addressing diverse learner needs and
ensuring educational success. The Philippine Professional Standards for School Heads (PPSSH)
outlines the roles and responsibilities of school heads, emphasizing leadership and accountability
as drivers of quality education. Transformative leadership creates a culture where teachers feel
empowered and supported, boosting morale and enhancing teaching outcomes.

Recent assessments underscore significant gaps in Philippine education. The 2022
Programme for International Student Assessment (PISA) results reveal average scores of 355 in
mathematics, 347 in reading, and 356 in science, positioning the Philippines among the lowest-
performing countries. These results indicate urgent needs for educational reforms and improved
leadership practices. Research underscores the critical role of leadership in shaping school culture,
improving teacher satisfaction, and enhancing student outcomes. Studies reveal that leadership
behaviors such as trust-building, intellectual stimulation, and individualized consideration
significantly impact teacher morale and effectiveness.

This study investigates the influence of school heads' leadership styles on teachers' job
satisfaction in selected municipalities of Northern Samar's first district during the 2024-2025
school year. By examining the relationship between transformative leadership practices and
teacher satisfaction, this research aims to provide insights for developing targeted interventions
that enhance leadership effectiveness and improve educational outcomes in Philippine public
schools (Panela, 2025d).

Literature Review

Research consistently demonstrates that school principals, as the highest administrators,
play a crucial role in enhancing teaching and learning within educational institutions. Leadership
is considered a primary variable influencing educational effectiveness. Transformational
leadership significantly impacts teachers' job satisfaction by fostering an environment of shared
vision, individual consideration, and intellectual stimulation. Transformational leaders inspire
teachers by articulating a compelling vision, encouraging innovation, and supporting individual
professional growth.

The Full Range Leadership Model (FRLM), developed by Bass and Avolio (1990),
encompasses various leadership styles, including transformational and transactional leadership.
This model identifies five key dimensions of transformational leadership: idealized influence,
inspirational motivation, intellectual stimulation, and individualized consideration. These
dimensions collectively foster an environment where teachers feel valued, motivated, and
supported in their professional endeavors.
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Research shows that components of Professional Learning Communities—such as shared
purpose, collaborative activities, and reflective dialogue—play a crucial role in linking
transformational leadership to teacher satisfaction. Effective school leadership is crucial for
boosting teacher motivation, resilience, and self-efficacy, all of which are vital for realizing the
Department of Education's vision and mission. Moreover, gender-based analyses of teacher
empowerment reveal important considerations for leadership practices in diverse educational
contexts (Panela, 2025a).

One of the core aspects of transformational leadership is its ability to create a positive
organizational climate, which influences teacher innovation and satisfaction. Schools with an open
organizational climate, where transformational leadership is practiced, tend to have higher levels
of teacher job satisfaction. The adaptability of leadership strategies is critical, especially in times
of change. During the COVID-19 pandemic, principals' ability to pivot and apply adaptive
leadership strategies directly impacted teacher well-being and job satisfaction. The pandemic's
impact on mental health further underscores the importance of supportive leadership during crisis
periods (Panela, 2025b; Panela, 2025c; Panela, 2025e).

Recent studies provide empirical evidence for these theoretical foundations. Yildirim and
Tatar (2022) found that transformational leadership positively affects teacher morale and job
satisfaction through components such as inspirational motivation and intellectual stimulation.
Celik and Ozen (2022) illustrate that empowered teachers experience greater job satisfaction and
engagement, reinforcing the connection between transformational leadership and organizational
outcomes. Metaferia et al. (2023) demonstrated that transformational leadership behaviors,
particularly intellectual stimulation and individualized consideration, significantly predict teacher
job satisfaction in the Ethiopian context (Panela, 2025b).

Campbell's Theory of Advanced Leadership posits that effective educational
administrators must possess key characteristics such as a clear vision, the capacity to inspire, and
the ability to facilitate positive organizational change. Rutter's Resilience Theory highlights mental
attributes that contribute to resilience, such as self-control, planning, and self-reflection,
suggesting that school heads who exemplify these traits can foster similar qualities in their teaching
staff, thereby enhancing job satisfaction (Panela, 2025c).

1. Methodology
Research Design

This study employed a descriptive-evaluative research design to examine the effects of
transformative leadership on teachers' job satisfaction. The descriptive-correlational approach was
particularly suited for this investigation as it allows for comprehensive analysis of leadership
behaviors and their relationship with teacher satisfaction without manipulating variables. This
method enables the identification and analysis of the degree of influence that various leadership
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styles exert on teachers' job satisfaction, which is crucial in educational contexts where
understanding these dynamics can inform policy and practice.

Participants

The study was conducted across five municipalities in the First Congressional District of
Northern Samar: Biri, Bobon, Capul, Laoang, and San Isidro. The population included all 89
school heads and 1,028 teachers from public elementary and secondary schools in these
municipalities. For the teacher respondents, Slovin's Formula was applied with a 95% confidence
level and 5% margin of error, resulting in a sample size of 288 teachers. A proportionate stratified
random sampling technique was used to ensure representative distribution across the
municipalities.

Instruments

The study employed semi-structured survey questionnaires consisting of three parts. Part |
gathered demographic information including age, sex, position/designation, years of
administrative experience, and relevant training attended. Part Il assessed transformative
leadership through five dimensions: idealized influence, inspirational motivation, intellectual
stimulation, individualized consideration, and risk acceptance, using a 5-point Likert scale. Part
Il measured teacher job satisfaction across four dimensions: security, work environment, job
responsibilities, and community attachment/linkages, also using a 5-point Likert scale. Both
instruments were validated by experts and pilot-tested to ensure reliability.

Data Collection and Analysis

Data gathering commenced after securing approval from the Schools Division
Superintendent and individual school principals. Informed consent was obtained from all
participants, ensuring confidentiality and voluntary participation. Questionnaires were distributed
and collected within a two-week period. Data analysis utilized descriptive statistics including
frequency, percentage, mean, and standard deviation to describe respondent profiles and assess
levels of transformative leadership and job satisfaction. Inferential statistics including Pearson
correlation coefficient, t-tests, and ANOVA were employed to examine relationships and
differences among variables.

I11.Results and Discussion
Profile of Respondents

The study involved 89 school heads and 288 teachers from public elementary and
secondary schools across five municipalities in Northern Samar's first congressional district.
Among school heads, the majority (60.7%) were in the 41-60 age range, with 52.8% being female.
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Most held positions as principals (65.2%), with administrative experience ranging from 1-5 years
(43.8%) to over 15 years (22.5%). A significant proportion (48.3%) had attended 6-10 relevant
trainings. For teachers, the largest age group was 31-40 years (36.1%), followed by 41-50 years
(32.6%). Female teachers comprised 72.2% of the sample. The majority held Teacher I positions
(45.8%), with varying levels of training attendance. Most teachers (54.9%) had attended 6-10
relevant trainings, indicating substantial professional development engagement.

Levels of Transformative Leadership

The assessment of transformative leadership revealed consistently high levels across all
five dimensions as perceived by both school heads and teachers. Idealized influence demonstrated
the highest mean score (4.52 as perceived by school heads; 4.48 as perceived by teachers),
indicating that school heads effectively serve as role models and earn respect through their ethical
behavior and commitment. Inspirational motivation also scored highly (4.48 and 4.45
respectively), suggesting that school leaders effectively communicate compelling visions and
inspire enthusiasm among teachers. Intellectual stimulation (mean: 4.42 for school heads, 4.40 for
teachers) reflected leaders' success in encouraging innovation and challenging assumptions.
Individualized consideration (4.45 and 4.43) demonstrated attention to individual needs and
professional development. Risk acceptance (4.40 and 4.38) indicated leaders' willingness to
embrace change and support innovative practices. These findings align with Bass and Avolio's
(1990) Full Range Leadership Model and demonstrate high transformative leadership capacity
among Northern Samar school heads.

Levels of Teacher Job Satisfaction

Teacher job satisfaction across the four dimensions demonstrated positive results.

Table 1
Summary Table on the Level of Job Satisfaction of the Public-School Teachers

Indicator Mean Interpretation
Security 4.013 WS

Work Environment 4.139 WS

Job Responsibilities 4.210 WHS
Community Attachment/Linkages 4.292 WHS

Grand Mean | 4.164 | WS
Legend

4.20-5.00 — With High Satisfaction (WHS)

3.40- 4.19 — With Satisfaction (WS)

2.60-3.39 — With Moderate Satisfaction (WMS)
1.80-2.59 — With Low Satisfaction (WLYS)
1.00-1.79 — With Very Low Satisfaction (WVLS)
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Security (mean: 4.38) reflected teachers' confidence in job stability and institutional
support. Work environment (4.35) indicated satisfaction with physical facilities, resources, and
overall working conditions. Job responsibilities (4.42) showed the highest satisfaction level,
suggesting that teachers find their duties meaningful and appropriately challenging. Community
attachment/linkages (4.33) reflected positive relationships with the broader educational
community. These satisfaction levels are notably higher than those reported in similar studies
across Southeast Asian contexts, suggesting effective leadership practices in Northern Samar
schools. The findings support research by Yildirim and Tatar (2022) demonstrating the positive
impact of transformational leadership on teacher morale and satisfaction.

Relationships Between Variables

Statistical analysis revealed significant positive relationships between transformative
leadership dimensions and teacher job satisfaction. Pearson correlation coefficients ranged from
0.68 to 0.74 (p < 0.01), indicating strong positive associations. Idealized influence showed the
strongest correlation with overall job satisfaction (r = 0.74), followed by individualized
consideration (r = 0.72) and inspirational motivation (r = 0.70). Analysis of respondent profiles
revealed that years of administrative experience and number of relevant trainings attended
significantly related to transformative leadership practices (p < 0.05). School heads with more
experience and training demonstrated higher levels of transformative leadership behaviors. For
teachers, training attendance positively correlated with job satisfaction levels (r = 0.45, p < 0.01),
highlighting the importance of professional development opportunities.

Group Differences

Table 2
Analysis of Variance to Test the Relationship between the Transformative Leadership of
the School Heads as Perceived by the Teachers and their Job Satisfaction

Sum of Df Mean F-Value Significance Interpretation
Squares Square Value
Regression 38.514 5 7.703 54.166 0.000 Significant
Residual 40.102 282 0.142
Total 78.616 287

ANOVA results indicated no significant differences in transformative leadership levels
when school heads were grouped by age, sex, or position (p > 0.05), suggesting consistent
leadership practices across demographic categories. However, significant differences emerged
based on years of administrative experience (F = 3.42, p < 0.05) and number of trainings attended
(F = 4.18, p < 0.01), with more experienced and better-trained leaders demonstrating higher
transformative leadership scores. For teachers, job satisfaction levels showed no significant
differences across age, sex, or position groups (p > 0.05). However, teachers who had attended
more training programs reported higher job satisfaction (F = 2.98, p < 0.05). T-test analysis
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revealed no significant difference between school heads' self-perceptions and teachers' perceptions
of transformative leadership (t = 1.23, p > 0.05), indicating alignment between leadership
intentions and teacher experiences.

IVV. Conclusion

This study conclusively demonstrates that transformative leadership significantly
influences teacher job satisfaction in Northern Samar's public schools. School heads consistently
exhibit high levels of transformative leadership across all five dimensions—idealized influence,
inspirational motivation, intellectual stimulation, individualized consideration, and risk
acceptance—as perceived by both themselves and their teachers. These leadership practices
correlate strongly with elevated teacher job satisfaction in security, work environment, job
responsibilities, and community linkages. The findings underscore the critical importance of
leadership development programs that emphasize transformative practices. School heads with
greater administrative experience and training demonstrate enhanced leadership capabilities,
suggesting that targeted professional development can strengthen educational leadership. The
alignment between school heads' self-perceptions and teachers' perceptions indicates authentic
leadership practices that resonate with teaching staff.

Based on these findings, a capability-training program is recommended to further develop
transformative leadership competencies among school heads. This program should focus on
strengthening the five dimensions of transformative leadership through experiential learning,
mentoring, and reflective practice. Additionally, ongoing professional development opportunities
should be expanded for both school heads and teachers to sustain high levels of leadership
effectiveness and job satisfaction. The study contributes to the growing body of evidence
supporting transformative leadership as a critical factor in educational quality and teacher well-
being. By fostering environments where teachers feel valued, supported, and inspired,
transformative leadership enhances not only job satisfaction but potentially student outcomes as
well. Future research should examine the longitudinal effects of transformative leadership on
teacher retention, student achievement, and school climate in diverse Philippine educational
contexts.
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