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Abstract — This study explored the lived experiences of Filipino mentors in Alaska teaching in
the last frontier. There were ten (10) Filipino teachers in Alaska participated in the study. This
study made use of a phenomenological approach to extract the ideas of the participants. An in-
depth interview and focus-group discussion were employed to gather information about their
respective experiences, coping mechanisms with the challenges, and insights. Using the thematic
analysis, the following themes emerged with regards to the experiences Filipino mentors in Alaska:
personal sacrifices and motivations, cultural adaptation and integration and professional growth
and resilience. To overcome challenges teaching in the last frontier, three themes were identified
as coping mechanisms: establishing strong social networks, cultural integration and mutual respect
and fostering emotional stability. The insights drawn from experiences of Filipino mentors in
Alaska were emotional resilience and adaptability in educational environments, mentorship and
professional support systems and nurturing faith and community relationship. The study revealed
the rich experiences of Filipino mentors in Alaska along with their cultural, professional, and
environmental adjustments. To make this study meaningful, publication in a reputable journal is
essential.
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I. Introduction

Teaching in the last frontier presents a unique set of challenges and experiences for Filipino
mentors in Alaska, as they navigate cultural adjustments, extreme weather conditions, and diverse
student populations. Filipino mentors, often recruited to address teacher shortages, bring their
expertise and resilience to Alaskan schools, contributing to academic development while facing
personal and professional hurdles.

This study explores the experiences of Filipino mentors working in Alaska, often referred
to as "the Last Frontier,” where they navigate cultural adjustments, extreme weather conditions,
and the demands of the U.S. education system. It examines how these educators adapt to a new
environment, maintain professional resilience, and contribute to the diverse learning communities
they serve. The study was chosen to highlight the unique struggles and successes of Filipino
mentors in an unfamiliar landscape, shedding light on the broader experiences of migrant
educators. The findings will benefit Filipino mentors aspiring to work abroad, policymakers in
education, and school administrators by providing insights into the support systems needed for
effective integration and professional growth. This research aims to inform recruitment strategies,
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enhance teacher support programs, and foster a deeper understanding of the contributions of
Filipino educators in international settings.

Teaching in the last frontier, Alaska, presents a unique set of challenges and experiences
for Filipino educators who navigate cultural differences, extreme weather conditions, and
educational disparities while striving to provide quality instruction. Filipino mentors, many of
whom migrate through international teaching programs, face difficulties such as isolation in
remote areas, limited professional support, and adapting to diverse student populations, including
Indigenous communities with unique educational needs. Similar challenges are observed in other
countries where Filipino mentors serve, such as Canada, where adapting to multicultural
classrooms and harsh winters can be overwhelming (Gonzales & Smith, 2021), and where visa
sponsorship and contractual uncertainties pose significant issues.

Research in Australia highlights the difficulties migrant teachers face in credential
recognition and professional integration (Martinez, 2023). Struggles with cultural assimilation and
classroom management were due to differing pedagogical approaches.

In United Kingdom, migrant teachers encounter employment barriers due to stringent
licensing requirements. International teachers report difficulties in classroom management due to
differing educational philosophies. In the , Filipino educators often struggle with discrimination
and workplace integration (Anderson & Lee, 2023). These gaps highlight the need for targeted
support systems, inclusive policies, and institutional interventions to help migrant teachers succeed
in diverse educational settings.

One of the most prominent challenges faced by Filipino mentors in Alaska is the
geographic isolation of many schools. Many educators are placed in small, remote villages, making
it difficult to access professional development, social opportunities, and even basic supplies. The
physical distance from urban centers, combined with harsh weather conditions, creates a barrier
for teachers, both in terms of logistics and their emotional well-being (Gonzalez & Tan (2023) .

Recruitment and retention of teachers in rural and remote Alaskan schools have been
longstanding issues. Many Filipino mentors are enthusiastic about the opportunity to work in the
United States, the challenges they face—such as harsh weather conditions, limited social support,
and professional isolation—Ilead to high turnover rates. This is particularly true for teachers in
remote villages, where the infrastructure and community support systems are often lacking (Santos
& Panganiban ,2020).

Classroom management is another significant issue for Filipino mentors in Alaska. With
diverse student populations that include Native Alaskan students and students from other
immigrant communities, Filipino mentors must develop strategies that address the unique cultural
and behavioral needs of their students. Filipino mentors are well-equipped with classroom
management techniques learned in the Philippines, they often find that these strategies do not
always translate effectively in Alaska's multicultural classrooms (De Vera & Tan ,2021).
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These systemic challenges have resulted in a continuous migration of skilled Filipino
teachers to foreign countries, including the United States, Canada, and the Middle East,
exacerbating the teacher shortage in the Philippines (Garcia & Cruz, 2022). Addressing these
domestic educational gaps is crucial in ensuring that Filipino teachers are provided with better
support and incentives to continue serving their home country.

Filipino mentors play a crucial role in addressing teacher shortages in the United States,
particularly in remote areas such as Alaska. Drawn by employment opportunities and the promise
of better wages, many Filipino educators migrate to Alaska, where they face unique challenges
related to cultural adaptation, extreme weather conditions, and pedagogical adjustments in diverse
classrooms (Sarmiento & dela Cruz, 2022). While their resilience and commitment to education
are evident, navigating unfamiliar curricula, language barriers, and student behavioral differences
pose significant hurdles. Understanding their lived experiences can provide insights into effective
support systems that enhance their professional and personal well-being in a foreign educational
landscape.

Moreover, considering all the existing issues requires stronger institutional support, policy
reforms on international teacher recruitment, and professional development tailored to foreign
educators’ needs. Addressing these gaps requires comprehensive support systems both in the
Philippines and in host countries to ensure the well-being and professional satisfaction of migrant
educators.

1. Methodology

This study aimed to explore the lived experiences of Filipino mentors in Alaska, focusing
on the challenges they encounter and the coping strategies they employed in adapting to a foreign
educational system. Utilized a phenomenological approach, the study sought to capture the
authentic voices of these educators by delving into their personal narratives, perceptions, and
emotions as they navigated cultural, professional, and environmental adjustments.

Furthermore, the study aimed to identify recurring themes in their experiences, such as
professional struggles, social integration, and resilience, provided a comprehensive understanding
of how these teachers adapt and thrive in an unfamiliar setting. By centering on their lived realities,
this research highlighted gaps and issues in teacher preparation, policy support, and the long-term
impact of migration on their careers and well-being. This focused to ensure that the research not
only highlighted challenges but also provided actionable recommendations for policy-makers,
school administrators, and teacher training institutions to bridge existing gaps.

The philosophical assumption provided the context for the ensuring results and
conclusions. Understanding the philosophical assumptions behind qualitative research begins with
assessing where it fits within the overall research process, noting its importance as an element of
research, and considering how to actively incorporate it into a study. As Khalifa and Khalifa (2024)
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stated, these assumptions typically cover ontological, epistemological, axiological, and
methodological educational perspectives.

As | engaged in this research, | am perpetually aware of or influenced by a range of beliefs
concerning the nature of reality, how knowledge was acquired, the role values played in research,
and the methodologies employed in the study.

Ontology. An ontology is a philosophical belief system about the nature of social reality,
what can be known, and how. The conscious and unconscious gquestions, assumptions, and beliefs
the researcher brings to the research endeavor are the initial basis for an ontological position.
Ontological assumptions are fundamental beliefs about the nature of reality and human existence
that underpin social research and policymaking.

In his 2019 work, Jack Newman explores the ontological assumptions underlying
qualitative research, particularly within social policy analysis. Ontology, the study of the nature of
reality, is fundamental in shaping research methodologies and interpretations. Newman critiques
the dominance of positivist approaches in social analysis, which often emphasize observable
phenomena and quantifiable data. He advocates for a constructivist perspective, suggesting that
social realities are constructed through human interactions and shared meanings. This viewpoint
aligns with qualitative research methodologies that prioritize understanding the subjective
experiences and interpretations of individuals.

In this study, realities on the lived experiences of Filipino mentors in Alaska, teaching in
the last frontier were shared by the participants and tried to look into their ways of coping while
teaching in the last frontier.

Epistemology. An epistemology is a philosophical belief system about who can be a
knower. It includes how the relationship between the researcher and research participant(s) is
understood. Epistemological assumptions in studies highlight the importance of explicitly
addressing researchers' perspectives and methodologies. McNeil (2020) emphasizes the need to
challenge dominant postpositivist paradigms in social work and substance use research, advocating
for critical epistemologies to promote social justice.

The participants of this study were composed of ten (10) teachers. They were the selected
Filipino teachers in Alaska. The participants should have been teaching three or more years in the
service, have Very Satisfactory Performance Rating for three consecutive years, male or female.

Data were gathered using a semi-structured interview guide that featured open-ended
questions. This approach allowed participants the freedom to express their thoughts while giving
the researcher flexibility to probe further into significant topics. Interviews and discussions were
conducted in quiet, comfortable, and private settings within the school or community, fostering
openness and trust. Throughout the research process, For both in-depth interviews (IDI1) and focus
group discussions (FGD), participants were selected using the purposive sampling since the
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participants will be chosen based on the criteria or purpose of the study. It was also known
as judgmental, selective, or subjective sampling. The selection of the participants was purposefully
done to ensure that the findings will be authentic.

The ethical consideration section of this study addressed the key principles that ensure the
protection and well-being of the teacher-respondents involved. This includes adhering to
confidentiality, informed consent, and the voluntary nature of participation, ensuring that the
research is conducted with integrity and respect for the rights of all respondents and participants
rights were strictly observed to protect and uphold the integrity of the research. Informed consent
was obtained through clear and accessible explanations of the study’s purpose and procedures.
Participants were assured of confidentiality, and all data were securely stored. Risks were
minimized by allowing participants to skip questions or withdraw at any time, and care was taken
to respect the cultural and professional contexts of the teachers involved. Transparency, fairness,
and respect guided every step of the research process, reinforcing trust between the researcher and
the participants.

The data analysis process followed a systematic thematic approach. Interviews and focus
group discussions were transcribed verbatim and analyzed using Braun and Clarke’s method. The
researcher began by immersing in the data, identifying codes, and grouping them into themes that
represented key aspects of teachers' experiences. Triangulation between individual and group data
sources, member checking, and an external audit enhanced the study’s credibility and
dependability. By documenting decisions and reflecting on biases, the researcher ensured
confirmability. Rich descriptions of the participants' contexts allowed for transferability, enabling
others to assess the relevance of findings to their own settings.

Ultimately, the chosen methodology provided a strong foundation for exploring a complex
and sensitive topic in early education. The phenomenological approach enabled the researcher to
gain a deep, nuanced understanding of how primary teachers perceive and manage prolonged
parental presence in their classrooms. Through ethical rigor, thoughtful participant selection, and
a structured yet flexible research design, the study generated insights that are both meaningful and
practical. The findings aim to inform school policies and support teachers in balancing parental
involvement with effective classroom management and professional autonomy.

I11.Results and Discussion

This chapter served as a critical component of the study, provided insights into the
practical, policy, and research implications of the findings and offering guidance. This aimed to
translate the research findings into actionable recommendations and identify avenues for continued
inquiry to enhance the experiences and effectiveness of Filipino teachers in Alaska.
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The study showcased and discussed how its findings can inform and improve teaching in
the last frontier of Filipino teachers in Alaska.

For the experiences of Filipino mentors in Alaska, three themes emerged from the
responses of the participants which were personal sacrifices, cultural adaptation and integration
and professional growth and resilience.

The decision to teach in a distant land like Alaska often entails leaving behind family,
familiar surroundings, and established support systems. These personal sacrifices underscore the
dedication and commitment of these educators to seek professional opportunities and contribute
their skills in a pristine environment. The emotional toll of separation and the adjustments required
in their personal lives form a critical layer of their overall experience.

Cultural adaptation and integration represent another prominent theme in the experiences
of Filipino teachers in Alaska. Navigating a new culture, with its distinct social norms,
communication styles, and daily practices, requires significant effort and open-mindedness. As
highlighted in the participants' responses, differences in the way of life and even the educational
system necessitate a period of adjustment. However, the kindness and support received from
colleagues and the formation of close-knit communities, particularly among fellow Filipinos, play
a crucial role in facilitating this integration. This theme underscores the importance of both
individual adaptability and the presence of supportive networks in fostering a sense of belonging.

Furthermore, the experiences of Filipino teachers in Alaska are characterized by
professional growth and resilience. The exposure to different teaching methodologies, resources,
and technologies, as indicated in the provided snippets, offers opportunities for expanding their
pedagogical skills and enhancing their professional capabilities. The emphasis on independent
learning and creativity, for instance, encourages teachers to adapt their approaches.

In conclusion, the emerging themes of personal sacrifices, cultural adaptation and
integration, and professional growth and resilience provide a comprehensive understanding of the
experiences of Filipino teachers in Alaska. Their journey is characterized by a willingness to
overcome personal challenges, adapt to a new cultural context, and embrace opportunities for
professional development. The support they receive from colleagues and their own community
played a vital role in their integration and overall well-being, contributing to their resilience and
success in the Alaskan educational landscape.

As to the coping mechanisms of Filipino mentors in Alaska teaching in the last frontier,
themes can be summarized as follows: establishing strong social networks, cultural integration and
mutual respect and fostering emotional stability.

On establishing strong social networks, this theme highlights the proactive effort of
teachers to build supportive relationships with colleagues, fellow Filipinos in Alaska, and
potentially members of the local community. These networks provide emotional support, a sense
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of belonging, and practical assistance in navigating the pristine environment and professional
landscape.

On cultural integration and mutual respect, this coping mechanism involves actively
engaging with the local Alaskan culture, including that of the indigenous communities, to foster
understanding and comfort. By learning about and respecting the local customs, teachers can build
rapport, reduce cultural misunderstandings, and promote a more harmonious and supportive
environment for themselves and their students.

On fostering emotional stability, this encompasses the various strategies teachers employ
to maintain their emotional well-being in the face of challenges such as homesickness, cultural
adjustment, and professional demands. This may include seeking out familiar comforts, utilizing
technology to connect with family, practicing self-care, and developing inner strength and
resilience to cope with the unique circumstances of living and working in Alaska.

For educational insights, three themes emerged from the participants' responses, which
emphasized, emotional resilience and adaptability in educational environments, mentorship and
professional support systems and nurturing faith and community relationship.

On emotional resilience and adaptability in educational environments, this theme
encompass the importance of cultural preparedness, sensitivity towards diverse student
populations (especially indigenous cultures), and the necessity for teachers to understand the local
geographical and socio-economic context to be effective educators.

On mentorship and professsional support systems, this theme highlighted the challenges
faced by teachers in adapting to new educational systems and environments, particularly for those
coming from different countries. It underscores the critical need for robust support systems such
as orientation programs, mentoring, and fostering networks among teachers, as well as addressing
issues like homesickness and promoting mental well-being.

On nurturing faith and community relationship, this theme emphasized the development of
resourcefulness and creativity in teaching, often necessitated by limited resources. It also points to
the significant role of community engagement and effective communication with parents and the
community, recognizing the importance of understanding and adapting to local customs and
practices.

REFERENCES

[1] Anderson, B., & Lee, S. (2023). Barriers to Inclusion: Workplace Discrimination and Support
Systems for Migrant Teachers in the UK. European Journal of Educational Studies, 39(2), 112-
129.

[2] Creswell, J. W. (2019). Research Design: Qualitative, Quantitative, and Mixed Method
Approaches. Sage Publications.

Copyright © 2025 IJAMS, All right reserved
88

Volume V, Issue 8 August 2025, eISSN: 2799-0664



AN INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
/\z |l JAMS Volume V, Issue 8 August 2025, elSSN: 2799-0664

[3] Creswell, J. W., & Poth, C. N. (2019). Qualitative Inquiry and Research Design: Choosing
Among Five Approaches (4th ed.). SAGE Publications.

[4] De Vera, D., & Panganiban, M. (2022). Support Systems for Teachers in Isolated
Environments: A Study of Remote Schools in Alaska. Journal of Teacher Support, 25(1), 70-
81.

[5] De Vera, D., & Tan, M. (2021). Classroom Management Strategies of Filipino Teachers in
Multicultural Environments. Journal of Teaching and Learning, 22(4), 87-101.

[6] dela Cruz, M. V., & Santos, R. G. (2025). Transnational resilience: The emotional role of
family ties among Filipino migrant educators. Global Education & Society Review, 8(1), 56—
72.

[7] Dela Cruz, R. (2022). Cultural Coping Mechanisms of Filipino Teachers in Alaska.
International Journal of Immigrant Education, 16(1), 45-59.

[8] Delos Reyes, M., & Garcia, R. (2023). Technology Integration in Remote Schools: Lessons
Learned from Filipino Teachers in Alaska. Journal of Educational Technology, 22(4), 56-67.

[9] Filipino teacher follows dream on an island in the Bering Sea - INQUIRER.net USA. (2022,
February 2). INQUIRER.net USA. [Link to article if available]. This article shares a personal
story of a Filipino teacher in Alaska, highlighting the financial benefits enabling him to invest
in property back home and pursue further professional development.

[10] Monographic: Advances on qualitative research in education e-ISSN 2310-4635
http://dx.doi.org/10.20511/pyr2019.v7n1.267

[11] Garcia, J., & Cruz, D. (2022). Global Teacher Migration: Implications for the Philippine
Education Workforce. International Journal of Educational Research, 47(1), 89-105.

[12] Garcia, L. A., & del Mundo, P. S. (2024). Teaching in isolation: Mental health experiences
of overseas Filipino educators in Alaska. Global Education and Migration Studies, 9(3), 112—
130.

[13] GMA Network. (2024, December 24). Pinoy teachers in remote Alaska village find purpose,
reconnect with families this Christmas. [Link to article if available]. This news report
highlights the emotional sacrifices of Filipino teachers being away from family during holidays
while emphasizing their dedication and sense of purpose in their work.

[14] GMA News. (2025). Pinoy teachers in remote Alaska village find purpose, reconnect with
families. https://www.gmanetwork.com/news/pinoyabroad/dispatch/930810/pinoy-teachers-
remote-alaska-village-find-purpose-reconnect-with-families-this-istmas/story/

[15] Gonzales, L. M., & David, J. E. (2021). The role of community support in the success of
migrant Filipino educators in North America. Philippine Social Science Journal, 3(2), 112—
126.

[16] Gonzales, M. (2021). Cultural adaptation and instructional challenges of Filipino teachers in
the U.S. International Journal of Multicultural Education, 18(2), 45-60.

[17] Gonzales, M. (2021). Social Support and Coping Strategies among Filipino Teachers in
Alaskan Communities. Alaskan Educational Studies, 14(3), 198-212.

[18] Gonzales, M. (2021). The Role of Filipino Teachers in Alaska’s Multicultural Schools.
Alaskan Educational Journal, 39(4), 210-227.

[19] Gonzales, R., & Smith, K. (2021). Filipino Educators in Canada: Challenges in a
Multicultural Learning Environment. Journal of International Teacher Migration, 12(3), 178-
194,

[20] Gonzalez, M., & Medina, R. (2021). Effective Leadership in Isolated and Remote Schools:
Insights from Alaska. Journal of School Leadership, 19(2), 134-146.

Copyright © 2025 IJAMS, All right reserved
89



AN I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

Volume V, Issue 8 August 2025, eISSN: 2799-0664

[21] Gonzalez, M., & Tan, R. (2023). The Geographic and Cultural Isolation of Filipino Teachers
in Alaska. Journal of Rural Education, 30(2), 45-58.

[22] .Henderson, J. (2023). The impact of extreme weather on teacher well-being in remote U.S.
schools. Journal of Educational Studies, 29(1), 78-95.

[23] Hendren,K Newcomer,k S.K. Pandey, M. Smith, N. Sumner(2023). How qualitative
research methods can be leveraged to strengthen mixed methods research in public policy and
public administration? Public Adm. Rev., 83 (2023), pp. 468-485

[24] Inquirer.net. (2023). High cost of living, lack of pension strain teachers in Alaska. Retrieved
from https://newsinfo.inquirer.net/1907148/high-cost-of-living-lack-of-pension-strain-
teachers-in-alaska

[25] Intercultural Competence and Resiliency among Filipino Teachers in Alaska. (2025). EMS
Journal. https://journal-ems.com/index.php/emsj/article/view/1330

[26] Khalifa, H. and Khalifa H. (2024). Philosophical Assumptions in Communication
Qualitative Research: A Scoping Review. Scientific Journal of Radio and Television Research.
https://doi.org/10.21608/ejsrt.2024.271307.1085. . 2019 Apr 5;8(2):90-97. doi:
10.1007/s40037-019-0509-2

[27] Khalifa, H.(2023). Philosophical Assumptions in Communication Qualitative Research:July
202326-1):27(2023 o528l 5 4 13Y) & gaal daalall Alaall DOI:10.21608/ejsrt.2023.342674.

[28] KTOO. (2021). Filipino teachers fill staffing gaps in Lower Kuskokwim schools.
https://www.ktoo.org/2021/09/16/alaska-school-district-hires-filipino-teachers/

[29] KYUK. (2022, February 16). Nearly all of KSD's new teachers are Filipino. Here's how
they're adjusting to life in Alaska. [Link to article if available]. This article discusses the
financial incentives as a key motivator for Filipino teachers seeking employment in Alaska,
alongside their initial adjustments to the new environment.

[30] KYUK. (2024). Visa programs draw foreign teachers to Alaska's rural school districts.
Retrieved from https://www.kyuk.org/arts-culture-community-features/2024-05-23/visa-
programs-draw-foreign-teachers-to-alaskas-rural-school-districts

[31] Lao, P. (2021). Coping with Nature's Extremes: How Filipino Teachers in Alaska Adapt to
the Environment. Journal of Rural Education, 23(2), 123-137.

[32] Lee, H., Cheng, D., & Salazar, K. (2022). Education in Remote Alaska: Challenges and
Opportunities for Immigrant Teachers. Alaskan Educational Studies, 17(2), 132-145.

[33] Lee, P., & Thompson, R. (2024). Institutional support and mentorship for immigrant teachers
in the United States. Educational Policy Review, 31(3), 110-130.

[34] Lorenzo, H. M., & Bautista, E. J. (2025). Community support and cultural resilience: Keys
to emotional stability among Filipino educators abroad. Journal of Cross-Cultural Psychology,
56(1), 21-38.

[35] Luna, A. R., & Ramirez, D. P. (2024). Narrative medicine for educators: Storytelling and
collective healing among overseas Filipino teachers. Migration and Education Studies, 6(3),
134-150.

[36] Martinez, A., & Garcia, F. (2023). Mentorship and Peer Support for Filipino Teachers in
Alaska: A Path to Resilience. Alaskan Teacher Review, 19(1), 70-85.

[37] Martinez, L. (2023). Bridging Gaps in Teacher Credential Recognition: Experiences of
Migrant Teachers in Australia. Australian Journal of Education, 67(1), 98-114.

[38] McNeil W. (2020). The Fate of Phenomenology: Heidegger's Legacy.New Heidegger
Research.https://reviews.ophen.org/2021/01/14/william-mcneill-the-fate-of-phenomenology-
heideggers-legacy-review/

Copyright © 2025 IJAMS, All right reserved
90



AN I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

Volume V, Issue 8 August 2025, eISSN: 2799-0664

[39] Medina, R. B., & Soriano, D. M. (2025). Support systems and emotional well-being of
Filipino teachers in remote American states. International Journal of Educational Migration,
7(1), 54-70.

[40] Mendoza, P., & Santos, M. (2022). Teaching in Alaska: The Challenges and Rewards of
Educators in the Last Frontier. Educational Review, 14(2), 53-67.

[41] Mendoza, R. T. (2023). Culturally responsive teaching and the experiences of Filipino
teachers abroad. Education and Development Review, 5(1), 45-63.

[42] Mendoza, R. T. (2023). Digital integration and professional growth among Filipino teachers
in remote areas. Education and Development Review, 5(1), 73-85.

[43] MIGRATION EXPERIENCES OF FILIPINO TEACHERS IN NATIVE AMERICAN
RESERVATION SCHOOLS - International Journal of Arts, Sciences and Education. (n.d.).
[Link to journal if available]. This study, while focused on Native American reservations,
touches on the motivations of Filipino teachers seeking personal growth and better
opportunities abroad.

[44] Navarro, P. (2024). Bridging Cultures in the Classroom: Filipino Teachers and Diversity in
Alaska’s Schools. Journal of Cross-Cultural Education, 30(1), 15-29.

[45] NPR. (2024). Visa program draws foreign teachers to a rural Alaska school district facing a
staffing crisis. https://www.npr.org/2024/05/24/nx-s1-4921654/j-1-visa-program-teacher-
shortage-rural-school-districts-h-1b

[46] Pangilinan, E., et al. (2022). Cultural Diversity and the Challenges of Filipino Teachers in
Alaska's Schools. Journal of Educational Migration, 15(2), 112-127.

[47] Pascual, S., & Martinez, J. (2024). Barriers to Effective Technology Use in Remote
Education: A Case Study of Filipino Teachers in Alaska. Journal of Digital Education, 18(2),
45-59.

[48] Perez, J., et al. (2024). Cultural Communities and Coping Strategies of Filipino Immigrants
in Alaska. Alaskan Social Research Journal, 20(3), 132-145.

[49] Punzalan, A. R. (2020). Teaching across cultures: A study on migrant Filipino teachers in
U.S. rural schools. Southeast Asian Journal of Education, 6(2), 53-70.

[50] Punzalan, A. R. (2020). Teaching across cultures: A study on migrant Filipino teachers in
U.S. rural schools. Southeast Asian Journal of Education, 6(2), 53-70.

[51] Quality of Life, Work Satisfaction and Difficulties of Filipino Teachers Teaching in the
USA. (2025). RISE Journals. [Link to journal if available]. This study, while encompassing
the entire USA, likely includes data from Filipino teachers in Alaska, touching upon their
motivations for seeking better opportunities despite the challenges.

[52] Quintana, L., & Gonzales, A. (2021). Overcoming Geographic and Professional Isolation:
Professional Development for Teachers in Remote Locations. Teacher Development Journal,
16(3), 112-126.

[53] Qutoshi, S. (2018). Phenomenology: A Philosophy and Method of Inquiry. Journal of
Education and Educational Development.

[54] Ramos, E. M. (2024). Challenges and triumphs of Filipino educators in Alaska: An
ethnographic perspective. Global Journal of Teacher Education, 11(1), 22—39.

[55] Report, 27(12), 2956-2960. https://doi.org/10.46743/2160-3715/2022.5901

[56] Reyes, F. C., & Francisco, J. M. (2024). Faith and resilience: Psychological coping among
Filipino educators in foreign settings. Journal of Migration and Mental Health, 13(4), 145-
159.

Copyright © 2025 IJAMS, All right reserved
91



AN I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

Volume V, Issue 8 August 2025, eISSN: 2799-0664

[57] Reyes, J., & Tan, M. (2023). Teacher Resilience in Remote Areas: Supporting Filipino
Educators in Alaska. Journal of Educational Resilience, 30(1), 90-104.

[58] Reyes, M. P., Tan, D., & Anderson, B. (2022). Navigating the US Teaching Landscape: Visa
Challenges and Cultural Adaptation among Filipino Teachers. American Educational Research
Journal, 59(2), 221-238.

[59] Santos, J., & Aquino, R. (2020). Professional Development for Teachers in Isolated
Locations: Best Practices for Alaskan Educators. Journal of Teacher Education, 28(4), 89-102.

[60] Santos, J., & Lopez, R. (2022). Technology Access and Teacher Preparedness in Remote
Schools: Filipino Teachers in Al

[61] Santos, J., & Panganiban, M. (2020). Teacher Retention in Remote Schools: Filipino
Educators in Alaska. Journal of Educational Leadership, 18(3), 102-115.

[62] Santos, J., & Ramirez, F. (2022). Coping Mechanisms for Teachers in Remote Schools: A
Study of Filipino Educators in Alaska. International Journal of Teacher Well-Being, 11(1), 44-
58.

[63] Santos, L., & Garcia, F. (2021). Cultural Adaptation and Professional Growth of Immigrant
Teachers in Alaska. International Journal of Teacher Education, 19(4), 310-325.

[64] Santos, M., Villanueva, P., & Reyes, C. (2023). Challenges in Teacher Retention: Examining
the Push Factors in the Philippine Education Sector. Asia-Pacific Education Review, 18(2),
133-149.

[65] Sarmiento, A., & dela Cruz, R. (2022). Migration trends and challenges among Filipino
teachers in North America. Philippine Journal of Education, 40(4), 55-72.

[66] Stilt. (2024). How to get a job in the US as a Filipino teacher [2024]. [Link to website if
available]. This resource outlines the significantly higher salaries available to teachers in the
US, including Alaska, compared to the Philippines, as a major draw for Filipino educators.

[67] Tamayo, J. M., & Ignacio, C. V. (2025). Faith in the frozen north: The role of spirituality in
the adaptation of Filipino teachers in Alaska. Spirituality and Teacher Well-being Journal, 4(1),
25-41.

[68] Taylor, P., & Cruz, J. (2024). Classroom Adaptation and Cultural Integration of Filipino
Teachers in the UK. International Journal of Comparative Education, 45(1), 55-72.

[69] Valerio, C. P., & Luna, D. M. (2023). Faith, family, and fortitude: Coping strategies of
overseas Filipino teachers. Journal of Cross-Cultural Psychology and Education, 7(4), 101-
116.

[70] Valerio, R., & Lopez, S. (2021). Challenges and Coping Mechanisms of Filipino Educators
in Alaska's Schools. International Journal of Teacher Education, 19(3), 105-120.

Copyright © 2025 IJAMS, All right reserved
92



