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Abstract — The novice teachers who were used as the sample were those who are part of the whole 

population of novice teachers in the three (3) biggest public elementary schools of Davao City who 

have been in the teaching profession for a period of less than three years: Kapitan Tomas 

Monteverde Elementary School, Palma Gil Elementary School, and Magallanes Elementary 

School. A sampling of 5 teachers per school proved to be relevant in deducing the lived 

experiences of the novice teacher in the public elementary schools identified. Several emotions 

and frustrations faced by first year teachers emerged from the data collected. In the narratives 

shared, very positively anxious teachers presented their enthusiasm and eagerness to get into the 

classroom and teach. From the data, once they get into the classroom different experiences began 

to emerge. These experiences were categorized into five themes; lack of support and opportunities; 

time management, curriculum adjustments and professional overload; discipline issues; and 

rollercoaster of emotions.  The processes for coping focused on trying to either prepare to be 

proactive and take actions to increase trust in their abilities, or to postpone and use a reactive 

strategy to cope with conflicting emotions. This strategy involved two coping mechanisms:  

proactive and reactive coping mechanisms. Several new teachers suggested that stricter selection 

to reduce students who do not intend to become teachers. It was said that the initial prerequisites 

for working as a teacher, such as communication and presentation skills, should already be 

acquired before the start of higher education and the existence of these abilities should be checked 

as soon as the candidates apply for teacher training. 
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I. Introduction 

The Philippine government has consistently pursued reforms aimed at improving teacher 

quality. Through CHED Memorandum Order No. 52, section 2007, and DepEd Order No. 32, 

2009, the National Competency-Based Teacher Standards (NCBTS) were institutionalized as a 

framework for teacher quality. It was created as part of the Basic Education Sector Reform Agenda 

(BESRA). It was made possible using learning perspectives from programs such as the Basic 

Education Assistance for Mindanao (BEAM), the Strengthening Visayas Education (STRIVE) 

project, and the Third Elementary Education Project (TEEP). The Department of Education is 

currently adapting the Philippine Professional Standards for Teachers (PPST). 
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While numerous research studies have been conducted on the reasons why teachers leave 

education, there is a dearth of research on the problematic experiences of beginning teachers as 

told through reflection, and there are also few educational researchers who have examined the 

difficulties faced by newly hired teachers in the Department of Education. 

As new graduate of teacher education and having taken the licensure exams for teachers, 

while waiting for an assignment in the public elementary sector, I have decided to conduct this 

study on novices or beginning teachers to improve my understanding of novice teachers and in the 

hope of getting relevant lessons when my teaching stint comes. I have chosen three big elementary 

schools in Davao City. being resident of the locality, namely: Kapitan Tomas Monteverde 

Elementary School, Palma Gil Elementary School, and Magallanes Elementary School. 

The purpose of this qualitative phenomenological study is to examine the most difficult 

experiences encountered by beginning teachers and the effect these difficulties may have on 

beginning teachers' commitment to keep their passion in the teaching profession. 

The study mainly focused on the challenges beginning teachers face when they enter the 

field of education. It utilized the qualitative research with hermeneutic phenomenology as an 

approach. 

The study seeks answers to the following specific questions: 

1. What are the lived experiences of novices or beginning teachers as regards to their 

first three years in teaching?  

2. What emerged as coping mechanism of novice or beginning teachers as to the 

challenges they encounter in teaching?  

3. What lessons can novices or beginning teachers share to help the beginning 

teacher? 

Various people have defined the status of novice teachers in different ways. Jensen (2021) 

define novice teachers as those having two years or less of teaching experience. Kim and Roth 

(2019) in their study on novice teachers, and their acquisition of work-related information, define 

the term novice teachers as teachers with less than five years’ teaching experience. Huberman 

(2019) conceived novice teachers as those with less than three years of teaching experience. As 

noted, in this study, novice teachers are those who have served for three years and less. 

Novice teachers require assistance to meet their expectations, which draw on their past 

experience, self-confidence, and their emotional state (Chen & Fang, 2018; Redmond & Hite, 

2019). In fact, Bartell (2021) holds that, no matter how much initial preparation is provided to 

novice teachers, they are never fully prepared for the classroom realities as they join the profession. 

Novice teachers in their first year not only grapple with how to teach effectively, but also how to 

learn to teach (Wildman, Niles, Milagro & Mc Laughlin, 2019). 
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Birchmore (2019) argues that many novice teachers in their first year find themselves in 

reality isolated, not having been assigned a mentor, with little or no professional training to develop 

teaching skills, and having very limited contact with their colleagues. The experiences of the first 

years of teaching, according to Dollase (2019), are notoriously difficult for novice teachers. 

Further, Dollase (2019) mentions that novice teachers may experience conflict between their 

expectations and their actual experiences as new teachers. Similarly, Huling-Austin (2021) states 

that novice teachers’ experiences in the first teaching assignments are often quite different from 

what they expected them to be when they were education majors in colleges. Novice teachers 

embark on their first teaching assignments with highly idealized perceptions of teaching, which 

can cause serious disillusionment (Gordon & Maxey, 2022). 

To succeed, especially in the first years of teaching, novice teachers are required to develop 

in many ways, such as in knowledge and preparation, and in taking risks with new ways of teaching 

(Leaman, 2022). However, novices should teach only subjects they are qualified in (Darby-Hobbs, 

2019). Feiman-Nemser (2022) observed that teaching as a demanding profession may be fully 

learned on the job. There are no colleges that can teach a new teacher how to use knowledge in 

specific situations, as these are mediated by their lived experiences. 

Several people have defined induction of novice teachers. For some, it is a process of 

initiating new teachers into their role, both as teachers and as members of a community (Kessels, 

2019). Tickle (2019) views it as a systematic and sensitive provision for future professional 

development of new entrants; while Levine (2020) perceives it as a socialization into the 

profession and school culture. For Birchmore and Birchmore (2019), induction refers to a process 

of formal structured support for the beginning teacher, which entails a system process, embedded 

in a healthy school climate that supports new teachers’ personal and professional needs. These 

definite that is, it involves socialization of the novice teachers into the teaching endeavor. 

According to Witmer (2022), it is important for all stakeholders to provide novice teachers 

with induction and support in their schools, so that the novice teachers may be in a position to 

develop a strong sense of confidence. This will help them carry out their duties in the schools. 

Smith and Ingersoll (2021) posit that novice teachers should receive support and induction from 

the experienced teachers they find in their schools when they join the profession. If the novice 

teachers are provided with adequate and appropriate support and induction, this will contribute to 

retaining them in the teaching profession. 

Another aspect related to teacher loss is discipline. Adelabu (2020) and Agezo (2019) 

examined the impact of student discipline on teacher motivation and expressed the sentiment that 

student discipline affects teachers’ enthusiasm, love, and passion for their profession, leaving them 

vulnerable to attraction to other professions. 

Calliari (2019) in his study noted the problem of teachers in their first years and he tried to 

express these problems of beginning teachers with questions and answers, such as: “Why did not 
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you tell me this before? How can I know I did have to do this! No, I did not know that I had to do 

this! I had no clue that teaching was this demanding”. Yalçınkaya (2022) investigated the problems 

of beginning teachers and noted the basic problems as follows: lack of experience; pressures on 

beginning teachers; trying to complete more tasks than one is able to, fear of inspection, and 

adaptation to school and its environment.  

This study draws on the Whole Teacher Professional Development (WTPD) approach, 

alternatively, referred to, as the Gestalt (Korthagen, 2021, Korthagen, 2019). The Gestalt as a 

theoretical framework provides a departure from the traditional approach of professional 

development that speaks primarily to teachers’ acquisition of knowledge and skills. The Gestalt or 

the WTPD emphasizes and addresses the salience of promoting all aspects of a teacher’s 

development which encompasses attitudes, knowledge, and practice.  

Duff and Marriot, (2019) argue that educators should develop as lifelong learners, 

reflective thinkers and ethical leaders exemplifying the ideals of literacy and scholarship. 

Korthagen, (2021) has grouped the characteristics under three categories, namely, skill, concern 

for others and concern for self. To understand the impact of complete professional development 

on novice teachers. in view of the Gestalt objectives, teacher’s quality become central and topic in 

the teacher education and education milieu. Numerous research studies indicate that the key to 

increasing teachers’ proficiency in teaching is their continuing development and learning through 

effective professional development (Gurevich, Stein, & Gorev, (2019).  

Effective professional development updates teachers’ content knowledge, exposes them to 

new teaching strategies and methods, sustains their teaching effectiveness, and prompts continuous 

growth (Kothagen & Vasalos, 2022). Novice teachers might face challenges of workplace 

adjustment, poor mentoring and absence of professional collegiality which might inadvertently 

delay their achievement for the required professionalism development. 

 

II. Methodology 

Qualitative-interpretive research is based on the assumptions that human beings, like 

novice teachers can be understood from within their experiences of their school teaching. Thus, 

the interpretative qualitative research approach in the context of this study provided the researchers 

with multiple perspectives from the novice teachers who are the research participants.  

In this study, a purposeful sampling of 15 novice teachers was employed. The purposive 

sample was chosen because novice teachers are likely informed of the challenges, they face related 

to school functions (Maree, 2020; Botha & Rens, 2018). Of the fifteen (15) newly qualified 

teachers who participated in the research study ten (10) are female and five (5) are male teachers 

with a mean age of twenty-five of and average teaching experience of three years. 
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In this study, purposeful sampling was employed, which, according to Cresswell (2013), 

refers to the selection of individuals who possess the characteristics or attributes of interest to the 

study. For purposeful sampling to yield the expected results, I selected individuals and sites that 

were conducive to exploring the lived experiences of novice teachers (Cresswell, 2013). 

In this study, the novice teachers who were used as the sample were those who are part of 

the whole population of novice teachers in the three (3) biggest public elementary schools of Davao 

City who have been in the teaching profession for a period of less than three years: Kapitan Tomas 

Monteverde Elementary School, Palma Gil Elementary School, and Magallanes Elementary 

School. The novice teachers who were used as a sample for the study represent only novice 

teachers. Not all the teachers could be used in the study, therefore sampling of 5 teachers per school 

proved to be relevant in deducing the lived experiences of the novice teacher in the public 

elementary schools identified.  

To engage with novice teachers’ lived experience in the teaching profession, I employed 

semi-structured interviews and observations as data collection or production methods. I employed 

in-depth interviews for data production in order to achieve a holistic understanding of the 

interviewee’s point of view or situation; and to explore areas for further investigation. Semi-

structured interviews are usually considered the sole data source used in qualitative research 

projects (Adams, McIvain, Lacy, Magsi, Crabtree, Yenny & Sitorious, 2022). I scheduled the 

interviews well in advance to prepare the novice teachers for the interviews. 

To analyze data I used thematic analysis. In any research study that is conducted, the 

researcher has the sole responsibility of ensuring that the aspect of confidentiality is held in high 

regard. Thematic analysis is considered of great benefit in any research study because of its 

flexibility. There are two types of qualitative analytic methods used by researchers. These are 

concerned with a particular theoretical position (Hutchby & Wooffitt, 2019), and they are also 

considered interpretive phenomenological analysis (Smith & Osborn, 2022). The second type, 

according to Aronson (2018) and Roulston (2019), addresses the methods that are believed to be 

fully dependent on the theory of epistemology. These may also be used over a wider range of 

theoretical and epistemological approaches. 

 

III. Results and Discussion 

Several emotions and frustrations faced by first year teachers emerged from the data 

collected. In the narratives shared, very positively anxious teachers presented their enthusiasm and 

eagerness to get into the classroom and teach. From the data, once they get into the classroom 

different experiences began to emerge. These experiences were categorized into five themes; lack 

of support and opportunities; time management, curriculum adjustments and professional 

overload; discipline issues; and rollercoaster of emotions.   
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The processes for coping focused on trying to either prepare to be proactive and take 

actions to increase trust in their abilities, or to postpone and use a reactive strategy to cope with 

conflicting emotions. This strategy involved two coping mechanisms:  doubt about ability and 

trust in ability.  

Strategies for coping of novice teachers. The participants discussed coping in detail terms 

of how they had coped with challenges, but also how they anticipated coping in the future when 

they had become teachers. These strategies were described as either proactive or reactive (Blase, 

2019). Proactive strategies strive to change situations and conditions, while reactive strategies are 

used to maintain a situation and provide protection against change.  

Two general lessons were shared by novice teachers to help incoming new teachers: lessons 

for improving teaching arrangements, and lessons for improving courses. 

Analysis 

Several teachers suggested that admissions to teacher training could be gained through 

stricter selection to reduce the number of drop-outs and students who do not intend to become 

teachers. It was said that the initial prerequisites for working as a teacher, such as communication 

and presentation skills, should already be acquired before the start of higher education and the 

existence of these abilities should be checked as soon as the candidates apply for teacher training. 

It was also pointed out that instead of groups of students from different curriculums, it 

would be more beneficial in seminars and workshops to study together with students who have the 

same curriculum. 

Novice teachers who participated in the study expressed their opinion that a number of 

older subjects in the curriculum needed general updates and refreshments. It was thought that 

lecturers could incorporate new materials, more practical assignments, more active learning 

methods, invite practitioners to speak, and create opportunities for discussion and deeper thinking.  

It was also suggested that, to some extent, the lecturers themselves could regularly teach 

lessons in a school. Subjects that were considered too voluminous, difficult, or boring were 

recommended to be taught in smaller parts or at a later stage of the studies and alternating with 

practice.  

Novice teachers suggested that teacher training should give a realistic overview of 

teachers’ work. To achieve this goal, the various tasks of teachers, such as classroom management, 

assessment, feedback, event organization, project participation, documentation, field trips, and 

meetings should be explained. 
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IV.  Conclusion 

Novice teachers enter the field of education with a desire to succeed; however, they possess 

a range of undeveloped instructional skills and strategies to meet students' needs (Curry, Web & 

Latham, 2019). The instructional demands of teaching and managing professional duties during 

the early stages of a teacher’s career can be an overwhelming experience leading to novice teachers 

resigning. Implications for practice exist at the district and school levels. For school districts to 

address teacher attrition, a focus on the role of instructional coaches may be critical in reducing 

barriers to novice teachers' success within the first year of teaching and beyond. School districts 

should continue to allocate resources for instructional coaching support, specifically in Title I 

schools, where a higher percentage of novice teachers work, ensuring allocation of instructional 

coaches in every school is essential when supporting novice teachers' needs. Based on the novice 

teachers' perceptions, the study confirmed that novice teachers found the instructional coaching 

support a critical part of becoming equipped with the instructional teaching strategies needed to 

be successful. Two themes emerged from the study based on the novice teachers’ lived 

experiences. Common themes among novice teachers’ lived experiences and perceptions found in 

the study included (1) first-year success attributed to instructional support and (2) a collaborative 

work environment existed as a form of support. 

At the school level, an intentional alignment of instructional coaching support is needed to 

prevent the development of poor instructional practices in the classroom within the first semester 

of teaching. The novice teachers in this study found value from the side-by-side instructional 

coaching. The novice teachers perceived support from the instructional coach as a positive 

experience and felt confident in transferring the knowledge gained to instructional practices in the 

classroom. The perceptions derived from how the novice teachers felt when they worked with the 

instructional coach. School leaders should prioritize instructional coaching support for novice 

teachers to ensure engagement in instructional practices and to ensure novice teachers know what 

is expected of them in the classroom as they support their students. 

Novice teachers in this study also benefited from instructional support received from other 

colleagues such as administrators and grade-level peers, creating a collaborative work 

environment. The collaborative working environment met the professional needs of the novice 

teachers through incorporating professional development, modeling instructional expectations, 

observing lessons, and providing feedback, lesson planning, and serving as a knowledgeable 

resource for teachers’ questions and concerns, as novice teachers transitioned into their roles as 

teachers. Novice teachers in the study perceived support from grade-level peers as valuable 

collaboration when discussing instructional strategies and modeling lessons for one another to 

determine the best approach to support students' needs. 

Based on the themes that emerged from the study, school leaders should establish and 

implement an instructional coaching framework to support novice teachers during the school year. 

Novice teachers in this study attributed their first-year success, an increase in teacher confidence, 
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and knowledge gained, to the instructional support received during the first semester of teaching. 

The findings suggested school leaders should consider having instructional coaches implement an 

instructional coaching cycle with novice teachers. Kraft, Blazar and Hogan (2018) described an 

example of instructional coaching cycle activities recommended to support novice teachers: (a) 

individualized—coaching sessions are one-on-one; (b) intensive—coaches and teachers interact at 

least every couple of weeks; (c) sustained—teachers receive coaching over an extended period of 

time; (d) context specific—teachers are coached on their practices within the context of their own 

classroom; and (e) focused—coaches work with teachers to engage in deliberate practice of 

specific skills. 

Many of the novice teachers who mentioned a lack of understanding of the teaching 

profession pointed out that their mentors and colleagues supported them a lot and helped them 

overcome thoughts about quitting their teaching job. It can be concluded that effective support 

systems for novice teachers make up for the inadequacies of teacher training and effectively help 

cope with the tasks and problems of teachers. On the other hand, it can also be concluded that 

novice teachers, who face a variety of unexpected responsibilities and difficulties at a new job, and 

are not sufficiently supported, will soon leave the profession. Previous studies have had similar 

results (DeAngelis, 2019). Therefore, it is certainly important to pay attention to improving the 

competence of mentor teachers.  

Educational institutions should also consider giving the responsibilities of a mentor only 

to those people who are willing to accept it. Because of the importance of the topic, the author 

believes it is important to consistently conduct research in order to ensure more effective work 

adaptation and retention of novice teachers. 
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