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ABSTRACT 

 The purpose of the present study is to evaluate the four comprehension strategies of reciprocal teaching in 

enhancing grade two learners’ achievement in reading as it is evident that most of the grade two learners find difficulty 

in understanding the text read. A quasi-experimental research design employing pre-test and post-test using the 

researcher-made reading test, the researcher employed differentiated reading activities and materials allowing the 

engagement of the learners in the reading activities highlight the intervention of this study.  Simple percentage and t-test 

of mean difference were the statistical tools used to evaluate the result of the study. The study revealed a significant 

difference in the reading performances of the grade two learners before and after the integration of the four 

comprehension strategies in reciprocal teaching. Integrating teaching in small groups with differentiated reading activities 

based on the four comprehension strategies like predicting, questioning, clarifying, and summarizing motivates the 

learners to achieve positive reading performance. Involving the learners in a dialogue with the teachers where they take 

turns on the role of the teacher leading the discussion about the text had given the learners to confidently explain about 

the text read. In reciprocal teaching, the learners are encouraged to actively engage with the text, fostering a deeper 

understanding and improved comprehension skills. From the learning materials used like incorporating images on the 

text, headlines or introductory statements which guides the learner in knowing and understanding the concepts conveyed 

in the story and identifying the role that each character in the story stands and selecting a variety of texts or topics which 

includes fiction, non-fiction, articles, and multimedia are instruments in making the intervention effective. Hence, 

researchers encourage every teacher to apply or adopt reciprocal teaching techniques to improve the reading 

comprehension skills of the learners. 

 

Keywords — Effectiveness, Four Comprehension Strategies, Reciprocal Teaching, Grade Two Learners’ 

Achievement, Reading 

  

 

 

I. INTRODUCTION 

 Reading is something we do every day. When we don’t read carefully, or when we don’t understand what we read, 

we make mistakes that matter. We might misunderstand the instructions of the medicines we will be taking or misread 

the direction from the food pockets which are not supposed to be edible. Reading is a vital skill, even, and especially, as 

we increasingly use technology. However, many elementary and high school students read far below grade level. This is 

very evident in the result of the pre-reading test conducted by the researcher. It was revealed that among the 34 pupils 

tested, most of them are found frustration level of readers. There are even pupils who can understand the story read but 
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failed to discuss freely about the story. As the researcher examined the result of the test, the pupils lack comprehension 

on the four reading strategies which are predicting, questioning, clarifying, and summarizing.  

 

 Teaching reading is multi-faceted and complex. There is a growing need for students to learn enhanced reading 

skills. Students need these skills for the workforce and the world. They also need a wide variety of literacy experiences 

including rich strategies and texts. Reciprocal teaching techniques complement core reading instruction. It empowers 

students and increases their exposure to a wide variety of complicated texts, from print to electronic. Information is 

increasing, and reciprocal teaching can be structured so readers at all levels have access to more difficult texts. 

 

 Reciprocal teaching is a guided reading comprehension technique that enhances core reading instruction. This 

technique involves teaching strategies that have strong effects on student achievement and reveal growth in K-12 

instruction. Reciprocal teaching increases student comprehension, engagement, and retention with the power to yield 

results in student achievement. 

 

 In reciprocal teaching, the teacher models four comprehension strategies (summarizing, questioning, clarifying, 

and predicting) through guided group instruction. When students are confident with the process and strategies, they take 

turns leading discussions in small groups. In the summarizing component, students lead the group in questions such as, 

“What happened first, next, and at the end of the passage or story?” They develop concise statements and identify the 

main idea, key points, and supporting details. They create a summary of what they read. 

 

 The clarifying strategy is where the readers assess their own understanding and may have to conduct outside 

research on unfamiliar words. Students ask and answer questions to clarify or monitor comprehension while reading the 

text. This helps them to maintain meaning while reading and identify potential difficulties within the text. Students may 

have trouble understanding unclear sentences or passages, and this strategy is effective in allowing students to analyze 

these in the group. 

 

 Questioning teaches readers to develop critical thinking skills and ask questions throughout the reading process. 

They question what they are reading and make connections. They answer questions such as, “What do you think?” and 

“Why did the author say that?” They identify supporting details, and this serves as an integral part of the reciprocal 

teaching process. Younger students typically ask questions in conversation, and this strategy allows their comprehension 

to deepen. 

 

 Predicting is when students determine what they think they will learn. They activate their prior knowledge and 

utilize headings, titles, pictures, tables, and diagrams. They make educated guesses and search for clues in the text to 

predict what may happen. They make inferences on what they think they read. 

 

 These strategies are useful in developing reading comprehension skills among students. Hence, teachers must 

engage in producing reading materials which will discuss the lessons on the reading comprehension strategies. Being an 

advocate of improving reading performance among students, the researcher formulated intervention projects which will 

assist her in developing reading comprehension skills. Through the mastered skills in reading, students will be able to 

achieve their educational goals and make them ready for the grade they are into it. Thus, this study was formulated to 

evaluate the effectiveness of the four comprehension strategies of reciprocal teaching in enhancing students’ achievement 

in reading in Kananga Central School, Kananga I District, Leyte Division for school year 2023-2024. A proposed 

improvement plan was formulated based on the result of the study. 
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 It is in the rationale that the researcher who is currently a grade 2 teacher in the above mentioned local, would like 

to delve worthy research undertaking that will benefit herself, the school she is currently teaching and that of her Graduate 

Program she is enrolled at. 

 

 This study evaluates the evaluate the effectiveness of the four comprehension strategies of reciprocal teaching in 

enhancing grade two learners’ achievement in reading in Kananga Central School, Kananga I District, Leyte Division 

for School Year 2023-2024. The findings of the study were the basis for the proposed improvement plan. 

 

  Specifically, this study sought to answer the following questions: 

 

1. What is the reading performance of the grade two learners before the integration of the four 

comprehension strategies of reciprocal teaching? 

 

2. What is the reading performance of the grade two learners after the integration of the four comprehension 

strategies of reciprocal teaching? 

 

3. Is there a significant difference in the reading performance of the grade two learners before and after the 

integration of the four comprehension strategies of reciprocal teaching? 

 

4. What improvement plan can be proposed based on the findings of this study? 

 

 

II.  METHODOLOGY 

Design. This study employed quasi-experimental research design utilizing the pre-test and post-test to evaluate the 

effectiveness of the four comprehension strategies of reciprocal teaching in enhancing grade two learners’ achievement 

in reading. Kananga Central School, Kananga I District, Leyte Division is the main locale of the study. The 34 grade two 

learners enrolled in the said locale for School Year 2023-2024 are the main respondents of the study. The instrument 

used in this study is a researcher-made reading tests which covers the second quarter Most Essential Learning 

Competencies (MELCs) for Grades two emphasizing the topics on the four comprehension strategies like predicting, 

questioning, clarifying, and summarizing. This is a 20-item test question. This was conducted before and after the 

implementation of the four comprehension strategies of reciprocal teaching in reading. Further, the researcher prepared 

lesson plans in English reading about the concepts or skills in reading comprehension which are predicting, questioning, 

clarifying, and summarizing. The strategy used in teaching the subject is reciprocal teaching strategies utilizing the 

differentiated reading materials emphasizing the comprehension skills mentioned in this study. The materials, lesson 

plans and assessment tools were checked and validated by the District English Coordinator and school Heads before it 

was administered to the pupils. A Matrix of Activities was formulated to track the progress of the intervention. This 

research focused on evaluating the effectiveness of the four comprehension strategies of reciprocal teaching in enhancing 

grade two learners’ achievement in reading through the pre-test and post-test and its significant difference. A Proposed 

Improvement Plan based on the findings of the study is the output. 

 

Sampling. There are 34 grade two learners involved in this study. The research instruments were administered face-to-

face with consent from the Local IATF and strictly following the prescribed Health Protocol during the face-to-face 

classes.  

 

Research Procedure. The researcher prepared the research design and tools utilized in the study. Approval and 

recommendation from the Panel of Examiner of the Graduate Studies was sought. A letter request to conduct this study 
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was forwarded to the Office of the Schools Division Superintendent. Upon approval, permission from the District 

Supervisor and School Head was secured before the actual gathering of data.  Orientation of the participants and 

administration of the pre-test was done during the assessment period for the class after the approval of the permit from 

the parents of the respondents. Data privacy was emphasized also in the meeting. After accomplishing the pre-test, 

intervention was given within four weeks. Integration of the four comprehension strategies of reciprocal teaching 

strategies utilizing differentiated reading materials emphasizing the learning of comprehension skills highlights the 

delivery of the lesson. The teacher teaches the reading comprehension skills mentioned through the researcher-made 

reading passages or stories emphasizing the reciprocal teaching where students must discuss among themselves the ideas 

they get from the story and the teacher facilitates the activity. This gives emphasis on the intervention crafted.  After the 

four-week intervention, the post-test was administered. Results of the tests were collected. Data were tallied and 

submitted for statistical treatment. Analysis and Interpretation of Data. Making of Proposed Improvement Plan followed.   

 

Ethical Issues. The researcher properly secured the permission to conduct the study from the authorities through written 

communication. In the formulation of the intervention materials that was used in the study, the use of offensive, 

discriminatory, or other unacceptable language was avoided. The respondents’ names and other personal data were not 

included in this study to protect their privacy. Participation of the respondents was also voluntary. Orientation was 

conducted for the respondents with their parents. In the orientation, issues and concerns were addressed and consent to 

be included in the study were signed. The researcher-maintained objectivity in analyzing and discussing the results. All 

authors whose works were mentioned in this study were properly quoted and were acknowledged in the reference. Hence, 

this study focused on the welfare of the learners. 

 

Treatment of Data. Simple Percentage was employed to evaluate the reading performance of the grade 2 students before 

and after the integration of the four comprehension strategies of reciprocal teaching. t-Test of Mean Difference was 

used to determine the significant difference in reading performance of the grade 2 students before and after the integration 

of the four comprehension strategies of reciprocal teaching. 

 

 

III. RESULTS AND DISCUSSION 

 

TABLE 1 

 

PERFORMANCE OF GRADE TWO LEARNERS IN READING  

BEFORE THE INTERVENTION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Score Range Description 
PRETEST 

Frequency % 

17-20 Excellent 0 0 

13-16 Very Good 0 0 

9-12 Good 0 0 

5-8 Fair 0 0 

0-4 Poor 34 100 

Total  34 100 

Weighted Mean 1.89 Poor 
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 Table 1 presents the reading performance of the grade two learners in reading before the integration of four 

comprehension strategies of reciprocal teaching. It was revealed on the table that among the 34 grade two learners 

included in the study achieved a weighted mean of 1.89 which is interpreted as poor before the integration of four 

comprehension strategies of reciprocal teaching. The poor performance is the result from the researcher-made reading 

test administered before the integration of four comprehension strategies of reciprocal teaching of which all the grade 

two learners got a score of 0-4 which is interpreted as poor. This means that these learners find difficulty in achieving 

the desired learning outcome in the four comprehension strategies which are predicting, questioning, clarifying, and 

summarizing. It is evident in the result that these learners need to have an intervention to address their learning gaps in 

literacy. The result implies additional support to the teachers to guide them in formulating instructional interventions. 

One of the interventions in improving the comprehension skills of the learners is through the integration of reciprocal 

teaching with the four comprehension strategies. Reciprocal teaching, also known as reciprocal learning, is a strategy 

that puts the students in charge of the content (Ballinger, 2013 & Iserbyt, 2012). Instead of the teacher reading to the 

students or having them read out loud during class time, the students are given independent reading time to pursue the 

material, then given time to discuss what they have read (Guita & Tan, 2018). This type of strategy puts the onus on the 

students, having them use their minds to take in the content. Then, the teacher helps them start a discussion about the text 

where they can ask clarifying questions and analyze what they’ve read. 

 

 

TABLE 2 

 

PERFORMANCE OF GRADE TWO LEARNERS IN READING  

AFTER THE INTERVENTION 

 

 

 

 

 

 

 

 

 

 

 Table 2 presents the reading performance of the grade two learners after the integration of the four comprehension 

strategies in reciprocal teaching. It was revealed on the table that the reading performance of the grade two learners after 

the integration of the four comprehension strategies in reciprocal teaching achieved a weighted mean of 14.59 which is 

very good. The very good performance is the result from the researcher-made reading test administered after the 

integration of four comprehension strategies of reciprocal teaching of which 6 or 18% of the 34 grade two pupils got a 

score of 9-12 which is good, while 22 or 64% got a score of 13-16 which is very good and 6 or 18% got a score of 17-20 

which is excellent. The of the researcher-made reading test administered to the grade two learners after the integration of 

four comprehension strategies in reciprocal teaching shows that learners had improved their performance giving the 

chance to work independently in their reading activities. In these reading strategies, learners are allowed to come together 

forming a group of the same reading abilities and encourage them to share the information gathered from the reading 

activities. The learners must complete the instructional task given to them. The concept of cooperation as being 

highlighted in this kind of strategy allows every learner to improve their understanding given the chance to explore and 

listen to the ideas of others. Referring to Oczkus (2010), Peer Learning Reciprocal Teaching describes four predictive 

Score Range Description 
POST TEST 

Frequency % 

17-20 Excellent 6 18 

13-16 Very Good 22 64 

9-12 Good 6 18 

5-8 Fair 0 0 

0-4 Poor 0 0 

Total  34 100 

Weighted Mean 14.59 Very Good 
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roles, predictor, clarifier, questioner, and summarizer, making it a helpful technique to improve learning difficulties such 

as: listening, speaking, understanding, decoding, phonetic knowledge, word recognition, comprehension, computation, 

and problem solving. As early as grade two, learners are given the chance to mentor their peers and provide support to 

achieve together the desired learning outcome for the grade. According to Mehmood and Alvi (2017) reciprocal teaching 

enhances students’ confidence and persuades them to learn, which in turn improves understanding and academic 

performance alongside an awareness of weaknesses in areas where they cannot read. Philippa (2019) suggested that 

teachers should use reciprocal teaching as a teaching method if students can read the text, but do not understand what it 

means; using reciprocal teaching with students will help to improve comprehension skills (word problems) and critical 

thinking. 

 

 

TABLE 3 

 

TEST OF DIFFERENCE IN THE PERFORMANCE OF GRADE TWO LEARNERS IN READING  

BEFORE AND AFTER THE INTERVENTION 

 

Aspects Test Scores 
Computed 

T 

Critical 

T 
Decision Interpretation 

Grade Two 

Learners in 

Reading 

Pre 

Post 

1.89 

14.59 
4.114 0.724 Reject Ho Significant 

 

 Table 3 presents the test of difference in the reading performances of the grade two learners before and after the 

integration of the four comprehension strategies in reciprocal teaching. It was revealed in the study that the grade two 

learners achieved an average weighted mean of 1.89 before the integration of the four comprehension strategies in 

reciprocal teaching and it increases to 14.59 in the post-test. Based on the results of the pre and posttest, the grade two 

learners were able to achieve a computed value of t of 4.114 which is greater than the critical value of t of 0.724 at 0.05 

level of significance, so null hypothesis is rejected. This means that there is a significant difference in the reading 

performances of the grade two learners before and after the integration of the four comprehension strategies in reciprocal 

teaching. Integrating teaching in small groups with differentiated reading activities based on the four comprehension 

strategies like predicting, questioning, clarifying, and summarizing motivates the learners to achieve positive reading 

performance. Involving the learners in a dialogue with the teachers where they take turns on the role of the teacher leading 

the discussion about the text had given the learners to confidently explain about the text read. In reciprocal teaching, the 

learners are encouraged to actively engage with the text, fostering a deeper understanding and improved comprehension 

skills. From the learning materials used like incorporating images on the text, headlines or introductory statements which 

guides the learner in knowing and understanding the concepts conveyed in the story and identifying the role that each 

character in the story stands and selecting a variety of texts or topics which includes fiction, non-fiction, articles, and 

multimedia are instruments in making the intervention effective. Hence, researchers encourage every teacher to apply or 

adopt reciprocal teaching techniques to improve the reading comprehension skills of the learners. According to the new 

definition of reading, reading is an interactive process in which readers engage with the text while drawing on their 

existing knowledge, is where Reciprocal Teaching most closely matches with the definition. By drawing on prior 

knowledge, readers can discover new facts, fundamental concepts, and points of contention. Most importantly, readers 

create meaning from the text by paralleling, contrasting, or affirming what the author suggests. This is a structure that all 

excellent readers employ. Otherwise, the text would just be a bunch of random letters on the page. Learning cannot take 

place if meaning is not constructed. Reciprocal Teaching is a cooperative and constructivist learning model (Penuel et 

al., 2020). 
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IV. CONCLUSION 

 The study revealed a significant difference in the reading performances of the grade two learners before and after 

the integration of the four comprehension strategies in reciprocal teaching. Integrating teaching in small groups with 

differentiated reading activities based on the four comprehension strategies like predicting, questioning, clarifying, and 

summarizing motivates the learners to achieve positive reading performance. Involving the learners in a dialogue with 

the teachers where they take turns on the role of the teacher leading the discussion about the text had given the learners 

to confidently explain about the text read. In reciprocal teaching, the learners are encouraged to actively engage with the 

text, fostering a deeper understanding and improved comprehension skills. From the learning materials used like 

incorporating images on the text, headlines or introductory statements which guides the learner in knowing and 

understanding the concepts conveyed in the story and identifying the role that each character in the story stands and 

selecting a variety of texts or topics which includes fiction, non-fiction, articles, and multimedia are instruments in 

making the intervention effective. Hence, researchers encourage every teacher to apply or adopt reciprocal teaching 

techniques to improve the reading comprehension skills of the learners. 

 

 

V. RECOMMENDATIONS 

1. Utilize the proposed improvement plan formulated. 

 

2. In teaching reading comprehension, teachers are encouraged to be innovative and take the chance to make use of 

the potential of the learners to achieve the desired learning outcomes. 

 

3. Teachers must start in an early grade in allowing the learners to explore and develop their confidence through the 

giving of the role of a teacher where they are encouraged to speak and discuss what they get from the text they 

read. 

 

4. School heads must provide support to the teachers through the provision of materials to produce reading activities 

to be used by the teacher in teaching the subject. 

 

5. School heads must conduct monitoring through instructional supervision and provide technical assistance based on 

the needs of the teachers and learners. 

 

6. Stakeholders must assist the teachers through the provision of reading materials and articles which helps the 

learners to develop a love for reading. 

 

7. Teachers and school administrators must conduct monitoring and regular assessment to track the progress of the 

learners and provide utmost support to learners with difficulty in doing the task given, and 

 

8. Future researchers should replicate this study to include different locales and include different variables aside from 

the mentioned in this study. 
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